========MASHPEE PUBLIC SCHOOLS—LESSON PLAN TEMPLATE
	CONTENT/LESSON PLAN--(Title):  Sights and Sounds of Poetry- MCU  

	Grade level:  2
	Estimated Time (Minutes):  45 
	Unit #:  MCU
	Lesson #:1

	ESSENTIAL QUESTION:  How is poetry different than prose?

	STANDARDS
RL2.10 CCSS.ELA-Literacy.RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text. CCSS.ELA-Literacy.RL.2.4. Describe how words and phrases (e.g., rhythms, alliteration, rhymes, repeated lines) supply rhythm and meaning in a story, poem, or song. CCSS.ELA-Literacy.RL.2.10 By the end of the year, read and comprehend literature, including stories and poetry, in the grades 2–3 text complexity band proficiently, with scaffolding readings. CCSS.ELA-Literacy.SL.2.1 Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups. CCSS.ELA-Literacy.SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media. CCSS.ELA-Literacy.SL.2.5 Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings.


	[bookmark: _gjdgxs]LEARNING TARGET(s)
I can:  determine the differences between poetry and prose. 
	SUCCESS CRITERIA
I will be able to: successfully participate in classroom discussion comparing poetry and prose.  
I will be able to:  read Jack and Jill with my “Poetry Pal” and participate in a class choral read of the poem.  

	ASSESSMENT (How will I track student learning?  If using rubric/checklist—please indicate/attach.)
Formative Assessment:
-Participation in classroom discussion
-Interaction with partner while reading
-Participation in whole-class reading of poem



	CONTENT/BIG IDEA CONCEPTS (What will my students UNDERSTAND—about the content and/or the topic?):

-Students will understand that poetry looks and sounds different than prose.  
-Poetry is an expression of ideas and emotions written in a relatively short, concise format or structure.
-We read poetry differently than prose to understand a poet’s meaning and point of view.
-Poets use different literary techniques to create meaning, imagery, and mood.


	ACQUISITION OF KNOWLEDGE/SKILLS (What is new that my students will KNOW and/or BE ABLE TO DO?)
Students will know:
- Some of the differences between poetry and prose.
- The structure of poems (lines and stanzas).
-  How the poetic techniques of rhythms, rhyme, alliteration, and repetition, create sound imagery.  
-  The value of reading and rereading poems to understand and connect to a poet’s meaning and point of view.  


	LESSON SEQUENCE (What will my students do to learn the material?  How will they understand/practice something new.
1. Tell students that for the next several weeks they are going to look at a new genre a type of writing called "poetry."
2. Discuss the Essential Questions. Write them on a chart, give students a chance to discuss, and record their comments on the chart. 
3.  Briefly introduce the CEPA so students know what they will be expected to accomplish at the end of the unit. 

3. Tell students that poetry looks different and sounds different than prose. Prose is a story like Ira Sleeps Over or Morgan at the Bat. It has a setting, characters, a problem/goal, events, a resolution, and an ending. It has multiple pages and chapters. During this lesson, they will listen to and look at several poems and see how they are different than prose. 
4.  Using a document camera, show students the following poems and discuss them. Begin with“Who Has Seen the Wind?,” by Christina Rossetti.  Read it aloud to the class. Ask students what the word “trembling” means. What would the leaves be doing if they were trembling? Ask students how the leaves would bow down their heads. (You may want to mention personification or wait until later in the unit.)  What do you notice about the way the poem is written? (short lines, indentation, large space between stanzas, punctuation)  Explain: Stanzas are a group of lines that help to divide up a poem. There is space between one stanza and the next group of lines (another stanza). Ask students: How many stanzas are in the poem?  Read the poem again and ask students to listen for what it means. Discuss the meaning of the poem. o “Mountain Wind,” by Barbara Kunz Loots  What do you notice about the way it is written? Why do you think the poet wrote it that way? (They can guess but they will need to read the poem to figure it out.)  Read the poem aloud to the class.  Read it again and ask students to think about what the poet is saying. Discuss the meaning of the poem.  Tell them that “timber” is trees that have been cut down to use for lumber. A “timber chute” is a passageway carved on a mountain to slide logs down into a stream in order to float them to a barge or boat.  What does “between the mountain’s knees” mean? Help students to visualize a mountain and how the timber chute cut into the mountain going half way down to the bottom could be seen as between the knees.  Ask students to read aloud lines 3 and 4. Ask them how they would read lines 3 and 4 differently. Ask one student to read those lines aloud. Can the trees really shout? Ask why the poet would use those words (another instance of personification).  Students may not know what “recklessness” means (not caring about danger).  Ask students to read lines 7 and 8 to themselves and think about the best way to read them. Ask one student to read them aloud.  Reread the poem. Ask students why they think the author indented some lines (to look like a timber chute) but not the last two (to look like the river, to show silence, no movement, etc.)  How many stanzas are in the poem? How do you know?  In your opinion, what is the meaning of the poem? (Note that poems are concise and leave things unsaid, which can be part of the meaning.)
4. Introduce the poem, “The Puffin,” by Douglas Florian.  Go to Google images and type in “puffin.” There are some excellent pictures, particularly one of a puffin with nine fish in its mouth.  Read the poem aloud. What did you notice? How does it sound different from prose? (rhyme, repetition) Where in the poem did you hear that? Ask students to reread the poem and find the words that rhyme and the words that repeat.  Notice the punctuation. Is there punctuation at the end of each line? How should you read lines 3 and 4? Lines 5 and 6?  
5. Explain to students that during this unit, they will be reading much of the time with a Poetry Pal. Poetry is meant to be read aloud so this will give them a chance to read both with and to their Poetry Pal. Assign Poetry Pals.  (Make sure that you have created a list of appropriate pals ahead of time.) Tell students that when they listen to their Poetry Pal read, they are going to first compliment them on something they do well. Then, they are going to give a suggestion for what they could do to make the reading even better.  Ask one student to read the poem to the class. Model how to respond by giving a compliment about something done well in the reading and suggesting one thing the reader could do to make it an even better reading. • Introduce Mother Goose Tales to Read Together. Tell students that there is one book for each pair of students—for them and their Poetry Pal. When they finish their reading today, they will get a book and practice reading the “Jack and Jill” poem (pages 10–11). One partner will read blue print, the other partner will read the purple print, and they will read the red print together. Partner Reading (10 minutes)  Students can practice their part of the “Jack and Jill” poem on pages 10–11 of Mother Goose Tales to Read Together Divide the class into boys and girls and read “Jack and Jill.” Girls will read Jill’s part and boys will read Jack’s part. Jack’s part is blue. Jill’s part is purple. Everyone reads the print that is red. • Review the lesson outcomes by asking students questions. • Preview outcomes for the next lesson: Tomorrow we are going to learn how paying attention to the punctuation helps us to read and understand a poem.  


	INSTRUCTIONAL TOOLS, RESOURCES, MATERIALS  
Document Camera or post up on the SmartBoard
You may also choose to make a photocopy of each poem as this makes a nice keepsake journal for your students.  
“Who Has Seen the Wind?” by Christina Rossetti
“Mountain Wind” by Barbara Kunz Loots
“The Puffin” by Douglas Florian
“How to Tell the Top of a Hill” by John Ciardi
Mother Goose Tales to Read Together- “Jack and Jill”




	INSTRUCTIONAL STRATEGIES 
How will learning be structured?
Students will need to have an understanding of the genres of fiction and nonfiction.  As with all units of study, the variability of all learners must be considered and planned for accordingly.

Create a Poetry Corner
Collect a variety of poetry books from your own classroom library, the school library, and town libraries and place them in baskets.  You may also want to send a note to families and ask them if you may borrow any of the children’s poetry books that they have at home.  Students will use these books to find favorite poems for their Poetry Journal.  

Make a Chart: How to Read and Understand a Poem
Step 1: Read the title and think about what the poem might be about.
Step 2: Read the poem through to understand what the author is saying.  As you read, identify any words that are unfamiliar and try to figure out their meaning from the context.  
Step 3: Read the poem aloud, paying special attention to the punctuation and the way the poem is placed on the page in order to understand it better.
Step 4: Read the poem a third time to identify the author’s craft. Does the author use rhythms, repetition, rhyming, alliteration, or visual images in the text? How does this help you to read and understand the poem?
Step 5: Read the poem a few more times, paying attention to all the techniques the author included. Practice by yourself first and then read the poem to your partner. 

Vocabulary Protocol 
The most important aspect of vocabulary development is the conversation and activities that occur between the teacher and students and among students about the word being learned.  Keep a running list on chart paper of the vocabulary words for the unit.  Have students use these words as much as possible in their conversation and writing.  Encourage students to share with the class any time they read the words in their own reading both in and outside of school. Try to use the words as much as you can in everyday conversation with the class.  Ask your specialists (P.E., music, library/media, art, etc.) to use these words during class if they can fit them into the conversation.

Poetry Pals
Partner your students so that everyone has a Poetry Pal to read with for this unit.  At least one student in the pair needs to be able to read grade-level text.  You may want to switch partners halfway through the unit, especially if you have pairs of students who may struggle to work together effectively.  

Grouping
For this unit, students will read individually or with their Poetry Pal.  During individual reading time, students who struggle with grade-appropriate text will read with the teacher. 

Poetry Journal 
Students will collect at least ten favorite poems in a Poetry Journal.  Each poem will be reflected on by the student.  At the bottom of each page there are three boxes, each containing a question: 1. In your opinion, what is the poem about? 2. When you read the poem, do you see an image? 3. Do you hear any of the following in the poem: repetition, rhyming, alliteration, rhythms?

Students may collect poems from their Poetry Packet that they have read in class or any other poems that they find in the books in the Poetry Corner.  It may be helpful to have a volunteer come in each day during Lessons 5-11 to copy poems for students.  Students can put their name and the title of each poem they have chosen on a Post-it note and put the note in the book where they found the poem.  Each day, volunteers will copy the poems, put the Post-it note on the copy of the poem, and put the poem in students’ mailboxes. 


	9 Core Instructional Practices:
1. Set clear goals aligned to state content standards and plan lessons and learning activities that will promote student understanding of the goals.
2. Create a content and literacy rich classroom environment that supports the learning of the full range of learners, including ELL, learning disabled and gifted students.
3. Provide explicit instruction and practice in the relevant application of reading, writing, and speaking as these skills apply to learning a given concept in a given content area.
4. Provide explicit instruction in content/domain specific as well as more general academic language.
5. Create opportunities for students to exercise expressive language, including both speaking and writing, to support the development of reasoning and conceptual understanding and to demonstrate new learning articulately.  
6. Promote higher order thinking through the use of developmentally appropriate questions and assignments that challenge students to engage in analysis, synthesis, application, and creation of knowledge from multiple sources and through diverse means. 
7. Demonstrate the strategic and skillful use of learning tools and devices, including digital technology, to support a given learning purpose.
8. Make frequent and effective use of a range of formative and summative assessments that demonstrate the degree to which each student met the learning goals and learned the key skills/knowledge taught.
9. Provide instruction in and opportunities for students to construct arguments and critique the reasoning of others, based on evidence, in all disciplines and ways of communicating.  
**ACCOUNTABLE TALK
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