========MASHPEE PUBLIC SCHOOLS—LESSON PLAN TEMPLATE
	CONTENT/LESSON PLAN--(Title):  

	Grade level:  2
	Estimated Time (Minutes):  60
	Unit #:  MCU
	Lesson # 1

	ESSENTIAL QUESTION: 
What is a newspaper?
Why do people read newspapers?
What do reporters do?

	STANDARDS
RI.2.5. Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently.
RI.2.6. Identify the main purpose of a text, including what the author wants to answer, explain, or describe.
RI.2.7. Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text.


	[bookmark: _gjdgxs]LEARNING TARGET(s)
I can: understand what a newspaper is and its purpose.
	SUCCESS CRITERIA
I will be able to: describe several parts and features of a newspaper using vocabulary related to newspapers and reporting.

	ASSESSMENT (How will I track student learning?  If using rubric/checklist—please indicate/attach.)
Accurate use of new vocabulary
Participation in class discussions
Small group reading discussions



	CONTENT/BIG IDEA CONCEPTS (What will my students UNDERSTAND—about the content and/or the topic?):
Students will be able to understand what a newspaper is and describe several parts and features of a newspaper.  

	ACQUISITION OF KNOWLEDGE/SKILLS (What is new that my students will KNOW and/or BE ABLE TO DO?)
Describe what a newspaper is and its purpose
Describe several parts and features of the newspaper
Use vocabulary related to newspapers and reporting
Compare and contrast newspapers with online newsfeeds
Understand the purpose of the upcoming unit of study organized around the three Essential Questions


	LESSON SEQUENCE (What will my students do to learn the material?  How will they understand/practice something new.
Lesson 1: Learning about newspapers

Introducing the Lesson
Background: Students already know from previous units that there are books that provide information. High-quality informational books and newspapers both provide, or strive to provide, accurate information that students may not know. Unlike books, newspapers focus on events happening in the present and on the people involved in those events. Newspapers and news programs are more current than books.
By reading a newspaper, one can find new information weekly, daily, or even more often in the case of online news, television, or radio news broadcasts. Many newspapers provide news about international, national, and state, city, or town news.
The writer of an informational book is called an author; the writer of an informational article in a newspaper is generally called a reporter. He or she reports, or gives an account, of something that recently happened.

Introduce the word “newspaper” and discuss the first two Essential Questions:
Ask students what they know about newspapers. Then, provide newspapers for students to explore individually or in small groups. Before students open the papers, demonstrate how to lay the paper flat on the desk or floor and how to turn the pages. Allow time for flipping through the pages to note what they see.
As you move from group to group, ask students what they have noticed. Point out how to follow the copy across columns. See what terms they already know and can use. See if they can distinguish between the news articles and advertisements.
Ask students why people want to keep up with the news or current events (e.g., to find out who won an election or a football
Introduce the word “newspaper” and discuss the first two Essential Questions:
Ask students what they know about newspapers. Then, provide newspapers for students to explore individually or in small groups. Before students open the papers, demonstrate how to lay the paper flat on the desk or floor and how to turn the pages. Allow time for flipping through the pages to note what they see.
As you move from group to group, ask students what they have noticed. Point out how to follow the copy across columns. See what terms they already know and can use. See if they can distinguish between the news articles and advertisements.
Ask students why people want to keep up with the news or current events (e.g., to find out who won an election or a football game, what the weather will be tomorrow, what programs are on television tonight). Ask them to find some information in the newspaper that they would not be likely to find in an informational book.
After several minutes, have students as a class or groups orally share what they discovered and noticed.
Learning about Newspapers
Bring out a piece of chart paper with a front page of a newspaper affixed to the middle of it or staple a front page in the middle of a bulletin board. Lead students through identifying the features that they know, then add to their knowledge by identifying other features.
Highlight the following terms by writing them in the margin and drawing a line to them on the front page: “headline” (title of the article), “byline” (reporter’s name), “cut” (photograph), “cutline” (caption), “index,” “jumpline,” the “flag” or “masthead” (name of the newspaper), and “publication date.” Note that many of the words have “-line” as a component. Discuss the reasons for this: draw the connection between a line, a line of handwriting or printing, and a line of type on a computer.
Then, students work individually or in small groups with their own newspapers, finding and labeling the features identified as a class in the previous step. Allow them to use markers and write directly on their front pages. For students struggling with writing and ELLs, provide the words on cards and tell students to tape the cards under the features.
Next, have students identify the types of articles in the paper by looking at the index. Describe briefly the different sections of the newspaper and the types of articles. Select from terms such as “editorial,” “sports,” “arts,” “metro section,” and “classified ads.” Explain what each section is and ask them why people would read this section.
Make a Word Wall of newspaper terms. Add the sections of the newspaper mentioned above, along with words such as “reporter,” “assignment,” “circulation,” and “lead.”
Show the PBS video on newspapers, Newspaper Video Playlist, at http://www.sesamestreet.org/playlists#media/playlist_603. Several short episodes show Sesame Street reporters acting as television reporters conducting interviews. Choose one video to make a point about what reporters do. Students may watch the rest at home or in their free time if they are interested.
After viewing the video, pass out index cards and have students write one thing that they learned from the video about reporting. Then, each student should share with a peer what he or she wrote on the index card. Collect the cards to use as a formative assessment.
Encourage students to start using these newspaper and reporter words over the next couple of weeks. They will use these words when they set up a newsroom in the classroom and become
reporters to create a class newspaper. Ask students what they think should be included in the newsroom.
This activity could be used as formative assessment to see what students know about a reporter’s job. Look for how students are using vocabulary about reporting. Describe how they will be role-playing various jobs in a newsroom throughout the unit.

Lesson Ending
As closure, ask students the three Essential Questions. Discuss these questions with students and add to the list of newspaper words if there are any new words.
Begin an anchor chart for each Essential Question. Add students’ comments as they advance through the lessons. Explain that they will continue to learn more about these questions over the next couple of weeks.
If time allows, have students go back to their newspapers and try to read an article or a cutline, or have them find one word in their newspaper front page that they do not know and circle it. Tell them to find out what the word is by the next day.

After the Lesson
Prior to Lesson 2, set up part of the classroom as a newsroom.



	INSTRUCTIONAL TOOLS, RESOURCES, MATERIALS  
Websites with definitions for newspaper terms used in this unit:
McGraw-Hill:
The News Manual: http://www.thenewsmanual.net/Resources/glossary.html
Key terms are suggested in the unit; teachers may add others at their discretion
Lesson 1
Newspaper Video Playlist: http://www.sesamestreet.org/playlists#media/playlist_603; choose one of several short episodes that show a reporter at work
Online newspapers:
Time for Kids: www.timeforkids.com
Scholastic’s Weekly Reader: www.weeklyreader.com/
Website of a local newspaper
A newspaper for each student or for each small group of students
Chart paper or bulletin board with the front page of a newspaper centered on it (leave enough room around the paper to label its parts)
Chart paper to start a word list of newspaper terms





	INSTRUCTIONAL STRATEGIES 
How will learning be structured?
Introducing Newspapers and Reporting. In Lesson 1, students in small groups explore newspapers and discuss the kinds of articles in them. Moving from group to group, the teacher points out how to follow the copy among columns. As a class, students share what they discovered. The teacher leads the class in a discussion of a poster of the front page of a newspaper with labeled parts. Students begin to build their academic vocabulary around newspapers and reporting. Then, students return to small groups to find the following text features: headline (title of the article), byline (the name of the reporter/writer), cut (photograph), cutline (caption), index, jumpline, and the flag or masthead (the name of the newspaper). In Lesson 2, students use Time for Kids, Scholastic Weekly Reader, and/or a website of a local newspaper to add to their vocabulary and understandings of newspapers. They discuss the similarities and differences in the two versions and why people might read one instead of the other, or read both. 
Visual Thinking Strategies (VTS)
When reading visual representations, students are asked to interpret meanings and explain how images contribute to and clarify text. VTS supports students’ abilities to discuss works of art, visual arts, and other images. VTS provides tools to help students to become independent in their comprehension of images of all kinds.

Students are asked to talk about art or images after observing them. They are encouraged to comment about what is going on in the picture and then support what they say with evidence from the image. In this way, they are using evidence from the text to support their interpretation. By encouraging everyone to participate and share their thoughts and perceptions, teachers provide opportunities for students to hear and consider others’ opinions. The teacher helps students to understand that a work of art or another visual representation may have multiple meanings and that as long as there is logical evidence to support a viewer’s perspective, it is not wrong. The teacher keeps the discussion going by asking students to respond to what else they can find, looking more deeply into the image.

For more information about this approach, go to http://vtshome.org/pages/a-vts-discussion#1. View the grade-level videos.


Allow students to explore newspapers first and then add to their knowledge and understanding by summarizing as a class what they have observed.
This unit includes new general academic vocabulary as well as specialized terms relating to newspapers. The teacher should base the number of specialized words and the complexity of words that are included on observations of how students are responding to, understanding, and using the words in their discussions of newspapers.
Impress upon students that the purpose of a newspaper in print or online, or a television or radio news broadcast, is to provide accurate information about real people and events in an interesting way.

Anticipated Student Preconceptions/Misconceptions
Students with little experience with newspapers may think of the articles as stories that a reporter invents.
Students, particularly English learners, may not make the connection between the words “new,” “news,” and “newspaper.”
Students may not know that there are print and online newspapers and news broadcasts in all languages, or that many communities support newspapers in multiple languages.



	9 Core Instructional Practices:
1. Set clear goals aligned to state content standards and plan lessons and learning activities that will promote student understanding of the goals.
2. Create a content and literacy rich classroom environment that supports the learning of the full range of learners, including ELL, learning disabled and gifted students.
3. Provide explicit instruction and practice in the relevant application of reading, writing, and speaking as these skills apply to learning a given concept in a given content area.
4. Provide explicit instruction in content/domain specific as well as more general academic language.
5. Create opportunities for students to exercise expressive language, including both speaking and writing, to support the development of reasoning and conceptual understanding and to demonstrate new learning articulately.  
6. Promote higher order thinking through the use of developmentally appropriate questions and assignments that challenge students to engage in analysis, synthesis, application, and creation of knowledge from multiple sources and through diverse means. 
7. Demonstrate the strategic and skillful use of learning tools and devices, including digital technology, to support a given learning purpose.
8. Make frequent and effective use of a range of formative and summative assessments that demonstrate the degree to which each student met the learning goals and learned the key skills/knowledge taught.
9. Provide instruction in and opportunities for students to construct arguments and critique the reasoning of others, based on evidence, in all disciplines and ways of communicating.  
**ACCOUNTABLE TALK
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