========MASHPEE PUBLIC SCHOOLS—LESSON PLAN TEMPLATE
	CONTENT/LESSON PLAN--(Title):   Introduction to Biography

	Grade level:  2
	Estimated Time (Minutes):  60
	Unit #:  MCU
	Lesson #1

	ESSENTIAL QUESTION:  What is a biography?

	STANDARDS Literacy. RI. 2.2 Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text.
Literacy RI. 2.3 Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text.
Literacy RI.2.5 Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or information in a text efficiently.
LIteracy. RI. 2.6 Identify the main purpose of a text, including what the author wants to answer, explain or describe.
Literacy W. 2.8 Recall information from experiences or gather information from provided sources to answer a question.
Literacy SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.


	[bookmark: _abuiqtti331g]LEARNING TARGET(s)
[bookmark: _gjdgxs]I can: understand the genre of biography.

	SUCCESS CRITERIA
I will be able to: compare and contrast different biographies of George Washington Carver, and explain pertinent facts about his life.  

	ASSESSMENT (How will I track student learning?  If using rubric/checklist—please indicate/attach.)
Class discussions
Beginning the KWL chart
Small-group reading 

	CONTENT/BIG IDEA CONCEPTS (What will my students UNDERSTAND—about the content and/or the topic?):
Students will …
-Name three important events in George Washington Carver’s life.
-Explain the term biography.
-Give a reason that George Washington Carver is important to remember or is a good subject for a biography.


	ACQUISITION OF KNOWLEDGE/SKILLS (What is new that my students will KNOW and/or BE ABLE TO DO?)
Students will know that biographies are a type of narrative and that they are nonfiction.  
Biographies do not always include all of the events of a person’s life; they may focus on only one part of it.
Biographers have a point of view when writing; they emphasize different aspects of a person’s life.  



	LESSON SEQUENCE (What will my students do to learn the material?  How will they understand/practice something new?
Before Reading: (10 minutes)
Start a class discussion on the genre of biography. Discuss Essential Question 1: What is a biography? Note students’ answers on chart paper:
Ask these follow-up questions (it’s not necessary to note students’ answers):
Is it fiction or nonfiction?
What is included in a biography?
Why is it nonfiction?
Explain that biographies are nonfiction but are written like a story. The focus of this week is on the life of George Washington Carver.
Show students several biographies about George Washington Carver. Point out that these are multiple biographies about the same person.
Read the opening page or paragraph from each book.
Show some of the illustrations.
Ask students: Does each book have the same information. Why? Why not?
Review the other Essential Questions for the unit:
Q2: Why do we read biographies?
Q3: Who is a good subject for a biography?
Describe the CEPA: Tell students that at the end of the unit, they will read a biography independently and present a mini-biography of that person.
Interactive Read-aloud of George Washington Carver: The Peanut Wizard (20 minutes)
If you have access to an overhead, do a visual discovery of George Washington Carver’s life.
Ask students to use evidence from the photographs and their captions to answer the following questions:
What do you know about George Washington Carver? When do you think George Washington Carver lived? What do you notice about where he lived and worked?
What did he like to do? What was he interested in?
What effect do the photographs create? For example, what would the book be like if the author used illustrations instead?
If needed, review with students the text features of this type of informational text. (NOTE: Not all biographies contain the same text features):
Photographs
Drawings
Inserts
Diagrams
Labels
Conversation bubbles
Captions
Chapter titles
Start a KWL chart about George Washington Carver.
Read aloud the story, pausing to do think-alouds to illustrate the conclusions you are drawing from the information about what George Washington Carver did, when he lived, and his interests.
At the end of the book, return to the anchor chart with Essential Question 1: What is a biography? Add any additional comments from students to the chart.
captions. Make sure that students can see photographs and other pictures (using an overhead if possible):
question to figure out the main idea.
Explain this is what good readers do to make sure they understand and remember information. They regularly stop and ask themselves questions to see if they understand what they just read.
Stop after paragraph three and ask another question to model checking your comprehension.
Continue reading, but stop after each page and ask students:
What did I just read?
What new information have you learned?
What do you think is the main idea?
When finished, briefly add any key information to the KWL chart. As students learn more about George Washington Carver, they should continue to generate questions about what they would like to know, and which you add to the W column of the chart.

Reading of Whole-class Text A Weed Is a Flower (20 minutes)
Explain that today’s reading will focus on George Washington Carver’s work as a scientist and the discoveries he made about agriculture (growing plants).
Display the glossary (words and pictures) from George Washington Carver by Lynea Bowdish (using as an overhead if possible). Introduce and discuss the entries for cotton, research, sweet potato, and Tuskegee Institute.
Review vocabulary from A Weed is a Flower: yearned, agriculture, earned their livelihood, devotion, neighbors, experimented, laboratory, Tuskegee.
Ask students to finish reading the book in the same groups as the previous day. If students finished reading yesterday, they can reread the text or read one of the other books about George Washington Carver.

After Reading and Closure: (10 minutes)
Review lesson outcomes by asking students the following questions:
Who was George Washington Carver?
Why do you think he’s important?
Do you think George Washington Carver is a good subject for a biography? Why? Why not? Give examples from the book.
Preview outcomes for the next lesson: Explain that you will continue to read from the biography by Charles W. Carey Jr., and that students will start reading their own books about George Washington Carver.


Reading of Whole-class Text: (20 minutes)
Make sure that each student has a copy of the book A Weed is a Flower: The Life of George Washington Carver, by Aliki, and knows which group he or she is in:
Students needing little or no support read by themselves.
Students needing some support and struggling readers stay with you for five minutes of extended work on vocabulary.
Students should be able to read these words: neighbors, experimented, laboratory, Tuskegee (http://inogolo.com/audio/Tuskegee_4307.mp3).

Students should know the meaning of these words/phrases: yearned, agriculture, earned their livelihood, devotion.
Students needing some support then read with a partner; students needing significant support work with you.
Students read half the book (until: “He experimented with his own plants, and found secrets no one else knew”).
Students reading independently may read as much of the book as they can. They will reread it tomorrow for a different purpose.

After Reading and Closure: (10 minutes)
Reconvene the whole class to discuss their reading. What did this biography tell us about George Washington Carver’s early life?
What were some of the challenges or obstacles that he faced?
What were some important events in his life so far? (Record on the KWL chart about George Washington Carver.)
How is this biography (A Weed is a Flower) the same with, and different from, George Washington Carver: The Peanut Wizard? Points to consider include:
Do you prefer one biography to the other? Can you explain why?
Does one biography sound more like a story?
A Weed is a Flower has illustrations. The Peanut Wizard has photographs. Does one style appeal to you more? Explain why.
Review the lesson outcomes by asking students questions: Return to the anchor chart for Essential Question 1: What is a biography? Add, update, delete, and/or revise information.
Preview outcomes for the next lesson: Tomorrow we will continue to learn about George Washington Carver and compare information from different biographies.






	INSTRUCTIONAL TOOLS, RESOURCES, MATERIALS  
Document Camera
SmartBoard
Chart paper/markers
Reading Response Journal for each student

Student texts: A Weed is a Flower: The Life of George Washington Carver, by Aliki
Small-group set of George Washington Carver, by Lynea Bowdish (Readily Accessible text)
Small-group set of George Washington Carver, by Vicky Franchino (Moderately Complex text)
Small-group set of George Washington Carver: Ingenious Inventor, by Nathan Olson (Very Complex text)

         Teacher read-aloud texts (one copy of each):
George Washington Carver: The Peanut Wizard, by Laura Driscoll
George Washington Carver, by Charles W. Carey Jr.




	INSTRUCTIONAL STRATEGIES 
How will learning be structured?
-LIst the Essential Questions on chart paper, one per page, to be used as anchor charts throughout the unit.
-Each day, students should have opportunities to listen to and read biographies and respond orally and/or in writing to the events and decisions in various people’s lives.  Responses should focus on evaluating the person’s goals, events in their lives, and decisions they made.
-Choose a date for the presentation of the “mini-biographies” at the end of the unit.
-Academic vocabulary:
     -Make sure that students can read these 
      words: neighbors, experimented, laboratory,  
      Tuskegee  
      (http://inogolo.com/audio/Tuskegee      
      4307.mp3 ) 
     -Make sure that students know the meaning 
     of these words/phrases: yearned, agriculture, 
     earned their livelihood, devotion. For  
     example, give a student-friendly definition  
     (http://dictionary.reverso.net/english-cobulid/) 
     and use the word in a sentence.  Ask 
     students to make a sentence of their own.
     -There are pictures as part of a glossary in 
     the back of George Washington Carver, by 
     Lynea Bowdish that will help to explain 
     important vocabulary to English Language 
     Learners.  ELLs will also benefit from  
     discussion about each of these words and 
     how they are used in the text.
Anticipated Preconceptions/Misconceptions
All biographies contain the same information about a person.

KWL Charts
A KWL chart is used throughout the unit to gather information and take notes about the subject of each biography. Instruct students to fill in the first column, K (“What you know”), as they begin the book. Have them continue to add to the K column or start filling in the W (“What you want to know”) column as they read the book. At the end of the book they should revise the K and W columns and fill in the L (“What you learned”) column. As you read multiple biographies about the same subject, you will add to the same KWL chart. At times, you will help to create a class KWL chart as they construct their individual charts.

Reading Response Formats
Both oral and written responses to reading enhance students’ understanding and connections to the stories they are reading. Consider a variety of oral-response formats that will allow all students to participate in discussion, share their ideas, and listen to the ideas of others. Whichever the format, students should be given a common question or topic that will prompt and focus their thinking. Possible formats for this unit include:
Whole-class discussion—Students respond in a whole-class discussion to a teacher- or student-posed question. This may be used to initiate a discussion or to summarize what was learned. It is limited to only those students who offer to share their ideas.
Turn-and-Talk—Students in a whole-class meeting work with a partner to discuss their ideas and questions related to a question or topic. Since each partner-group will participate, all students in the class will take part in the discussion.
Think/Pair/Share—This format encourages students to think for a brief time before they share with a partner. After discussing their ideas with a partner, they share them with a small group or the whole class.
Reading Response Journal—The RRJ is useful in providing students with an opportunity to express their ideas in writing about their readings. Students respond to their thinking on several levels. They may write a response to a teacher-posed question, or to a question they have generated, or as a group about a topic or story. They may use this journal to synthesize important events in a story or character actions to help them understand the story. They may also use the journal to make connections between the story and their own lives. All types of written responses are included in the RRJ.

Internet Resources
http://www.americaslibrary.gov/aa/carver/aa_carver_subj.html





	9 Core Instructional Practices:
1. Set clear goals aligned to state content standards and plan lessons and learning activities that will promote student understanding of the goals.
2. Create a content and literacy rich classroom environment that supports the learning of the full range of learners, including ELL, learning disabled and gifted students.
3. Provide explicit instruction and practice in the relevant application of reading, writing, and speaking as these skills apply to learning a given concept in a given content area.
4. Provide explicit instruction in content/domain specific as well as more general academic language.
5. Create opportunities for students to exercise expressive language, including both speaking and writing, to support the development of reasoning and conceptual understanding and to demonstrate new learning articulately.  
6. Promote higher order thinking through the use of developmentally appropriate questions and assignments that challenge students to engage in analysis, synthesis, application, and creation of knowledge from multiple sources and through diverse means. 
7. Demonstrate the strategic and skillful use of learning tools and devices, including digital technology, to support a given learning purpose.
8. Make frequent and effective use of a range of formative and summative assessments that demonstrate the degree to which each student met the learning goals and learned the key skills/knowledge taught.
9. Provide instruction in and opportunities for students to construct arguments and critique the reasoning of others, based on evidence, in all disciplines and ways of communicating.  
**ACCOUNTABLE TALK
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