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Sights and Sounds of Poetry
English Language Arts and Literacy, Grade 2


This two-week unit is designed to engage students with the sights and sounds of poetry. Students will listen to poetry, read it to themselves and aloud, ponder what the poet is saying, notice literary techniques the poet uses (repetition, rhythms, rhyme, and alliteration), and interact with the message of the poem. During the unit, students will choose favorite poems for their Poetry Journal. On each page, they will explain what the poem means, draw or describe the images they see when reading the poem, and identify words and phrases that give rhythm and meaning to the poem. The final performance assessment (CEPA) will require each student to read a favorite poem. This performance will be videotaped. After students read the poem, they will explain what it means to them and describe one or two features that add to the meaning or enjoyment of the poem.

These Model Curriculum Units are designed to exemplify the expectations outlined in the MA Curriculum Frameworks for English Language Arts/Literacy and Mathematics incorporating the Common Core State Standards as well as all other MA Curriculum Frameworks. These units include lesson plans, Curriculum Embedded Performance Assessments, and resources. In using these units, it is important to consider the variability of learners in your class and make adaptations as necessary.
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	Stage 1 – Desired Results

	ESTABLISHED GOALS	G
CCSS.ELA-Literacy.RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text. 
CCSS.ELA-Literacy.RL.2.4. Describe how words and phrases (e.g., rhythms, alliteration, rhymes, repeated lines) supply rhythm and meaning in a story, poem, or song.
CCSS.ELA-Literacy.RL.2.10 By the end of the year, read and comprehend literature, including stories and poetry, in the grades 2–3 text complexity band proficiently, with scaffolding readings.
CCSS.ELA-Literacy.SL.2.1 Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.
CCSS.ELA-Literacy.SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
CCSS.ELA-Literacy.SL.2.5 Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings. 

CCSS.ELA-Literacy.RF.2.3 Know and apply grade-level phonics and word analysis skills in decoding words.
CCSS.ELA-Literacy.RF.2.4 Read with sufficient accuracy and fluency to support comprehension. 
CCSS.ELA-Literacy.RF.2.4.a Read grade-level text with purpose and understanding. 
CCSS.ELA-Literacy.RF.2.4.b Read grade-level text orally with accuracy, appropriate rate, and expression on successive readings. 
CCSS.ELA-Literacy.RF.2.4.c Use context to confirm or self-correct word recognition and understanding, rereading as necessary.
	Transfer

	
	Students will be able to independently use their learning to…                                                  T
· Understand the power of words and images to transform lives and provide insight into the experiences of other people, cultures, and historical periods.
· Communicate ideas effectively in discourse and oral presentations to suit various audiences and purposes.

	
	Meaning

	
	UNDERSTANDINGS	U
Students will understand that…
U1. Poetry is an expression of ideas and emotions written in a relatively short, concise format or structure.
U2. Poetry looks and sounds different from prose.
U3. We read poetry differently than prose to understand a poet’s meaning and point of view.
U4. Poets use different literary techniques to create meaning, imagery, and mood.
	ESSENTIAL QUESTIONS	Q

Q1. What is poetry?

Q2. How is poetry different from prose?

Q3. How do images or sounds help us to understand the meaning of a poem? 



	
	Acquisition

	
	Students will know…	K
K1. Some of the differences between poetry and prose.
K2. The structure of poems (lines and stanzas). 
K3. How the poetic techniques of rhythms, rhyme, alliteration, and repetition create sound imagery.
K4. The value of reading and rereading poems to understand and connect to the poet’s meaning and point of view.

	Students will be skilled at…                           S
S1. Discussing the differences between a poem and prose. 
S2. Recognizing the structural elements of a poem (lines and stanzas).
S3. Recognizing some elements of poetry that contribute to the sound of poem (rhythm, rhyme, alliteration, repetition). 
S4. Inferring a poem’s meaning through a close reading of words, lines, and stanzas. 
S5. Discussing a poem in collaborative groups, citing evidence-supporting ideas.
S6. Comparing and contrasting two or more poems on the same topic.
S7. Reading poems accurately, fluently, and with expression that reflects an author’s point of view.


	Stage 2 – Evidence

	Evaluative Criteria
	Assessment Evidence

	Students will:
· Choose a poem that reflects end-of-second-grade reading is suggested (modified as appropriate for individual children).
· Read fluently with proper expression to demonstrate understanding of the poem.
· Explain what the poem means.
· Describe one or two features that add to the meaning or enjoyment of the poem.
· Speak audibly and clearly.
· Make eye contact with the camera (and audience, if there is one).

	CURRICULUM EMBEDDED PERFORMANCE ASSESSMENT (PERFORMANCE TASKS)	PT

The final performance assessment (CEPA) will require students to individually read one of the poems from their Poetry Journal with fluency and expression, demonstrating understanding of the poem. This poem will be videotaped. After students read the poem, they will explain what the poem means to them and describe one or two features that add to the meaning or their enjoyment of the poem.


	Poetry Journal
· Contains at least 10 poems
· Responses are thoughtful and complete
.

	OTHER EVIDENCE	OE
· Completion of Poetry Journal 
· Students’ answers to the Essential Questions (ongoing)
· Participation in whole-class discussions
· Interactions with partner while reading and responding to poetry
· Participation in group readings of poetry 
· Ability to decode unknown words using phonics


	Stage 3 – Learning Plan

	Summary of Key Learning Events and Instruction
Lessons 1–4: The Sights of poetry
The teacher introduces the genre of poetry, the Essential Questions, and the CEPA. Students learn how a poem looks and how to read a poem aloud using the signals that the poet includes in the writing, such as line breaks, blank space, stanzas, punctuation, and various fonts. They explore how poets use words to help readers to imagine pictures, sounds, tastes, and smells. Students practice reading poems and drawing the images that come to mind while reading. Finally, students learn that poetry can be interpreted in different ways based on their own knowledge and experiences.

Lessons 5–9: The sounds of poetry. The teacher introduces students to the rhythm of poetry: rhythms, alliteration, rhyming, and repetition. Students clap their hands to the beat of poems and count the number of beats in each line. They learn about alliteration and recognize it in poems and explain how alliteration adds rhythm to poetry. Students identify rhyming words and rhyming patterns that poets use. Then, students read poems that do not rhyme and discuss how the poet gives rhythm to a poem without using rhyming. Students identify repeating words, phrases, and sentences in poems and learn how repetition gives rhythm and meaning to poetry. Students begin choosing favorite poems to put in their Poetry Journal. 

Lessons 10–11: Putting it all together. Students review and discuss the Essential Questions and complete their Poetry Journals. The final performance assessment (CEPA) will require students to individually read one of the poems from their Poetry Journal with fluency and expression, demonstrating understanding of the poem. This poem will be videotaped. After students read the poem, they will explain what the poem means to them and describe one or two features that add meaning or enjoyment to the poem.
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General Resources and Notes

The purpose of this unit is to give students an opportunity:
· To construct meaning from poetry
· To create images while reading
· To learn vocabulary and understand complex language
· For close reading to understand how the poet carefully chooses each word to convey meaning

Create a Poetry Corner 
Collect a variety of poetry books from your own classroom library, the school library, and town libraries and place them in baskets. You may also want to send a note to parents and ask them if you may borrow any of the children’s poetry books that they have at home. Students will use these books to find favorite poems for their Poetry Journal.

Make a Chart: How to Read and Understand a Poem
Step 1. Read the title and think about what the poem might be about.
Step 2. Read the poem through to understand what the author is saying. As you read, identify any words that are unfamiliar and try to figure out their meaning from the context.
Step 3. Read the poem aloud, paying special attention to the punctuation and the way the poem is placed on the page in order to understand it better.
Step 4. Read the poem a third time to identify the author’s craft. Does the author use rhythms, repetition, rhyming, alliteration, or visual images in the text? How does this help you to read and understand the poem?
Step 5. Read the poem a few more times, paying attention to all the techniques the author included. Practice by yourself first and then read the poem to your partner.

Vocabulary Protocol (see Realistic Fiction: Stories Matter)
The most important aspect of vocabulary development is the conversation and activities that occur between the teacher and students and among students about the word being learned. Keep a running list on chart paper of the vocabulary words for the unit. Have students use these words as much as possible in their conversation and writing. Encourage students to share with the class any time they read the words in their own reading both in and outside of school. Try to use the words as much as you can in everyday conversation with the class. Ask your specialists (gym, music, library/media, art, etc.) to use these words during class if they can fit them into the conversation.

Poetry Pals
Partner your students so that everyone has a Poetry Pal to read with for this unit. At least one student in the pair needs to be able to read grade-level text. You may want to switch partners halfway through the unit, especially if you have pairs of students who may struggle to work together effectively.

Grouping
For this unit, students will read individually or with their Poetry Pal. During individual reading time, students who struggle with grade-appropriate text will read with the teacher.

Poetry Journal
Students will collect at least 10 favorite poems in a Poetry Journal. Each poem will be pasted onto a Poetry Journal page (see the form in the Appendices). At the bottom of the page are three boxes, each containing a question: 1) In your opinion, what is the poem about? 2) When you read the poem, do you see an image? 3) Do you hear any of the following in the poem: repetition, rhyming, alliteration, rhythms?

Students may collect poems from their Poetry Packet that they have read in class or any other poems that they find in the books in the Poetry Corner. It may be helpful to have a volunteer come in each day during Lessons 5–11 to copy poems for students. Students can put their name and the title of the poem they have chosen on a Post-it note and put the note in the book where they found the poem. Each day, volunteers will copy the poems, put the Post-it note on the copy of the poem, and put the poem in students’ mailboxes. 

Books
· Several copies of The Random House Book of Poetry for Children, selected by Jack Prelutsky
· Several copies of Forget-Me-Nots: Poems to Learn by Heart, selected by Mary Ann Hoberman
· One copy of The Dream Keeper, by Langston Hughes
· One copy of National Geographic Book of Animal Poetry, edited by J. Patrick Lewis
· Half a class set of Very Short Mother Goose Tales to Read Together, by Mary Ann Hoberman (this book has parts for two readers so the poems are fun for partners or for two groups to read together)

Websites
There are many good websites dedicated to children’s poetry. If a SMART Board is available, these websites are an excellent source for unlimited poems for the unit:
· The Children’s Poetry Archive: http://www.poetryarchive.org/childrensarchive/home.do
· Poetry Foundation: www.poetryfoundation.org
· Favorite Poem Project: http://www.favoritepoem.org/
· Poetry Everywhere: www.pbs.org/wgbh/poetryeverywhere/

Teacher Resources
Poetry Lessons to Meet the Common Core State Standards, Georgia Heard (Scholastic)
Common Core State Standards: http://www.corestandards.org/assets/Appendix_B.pdf
MA Curriculum Framework for English Language Arts: http://www.doe.mass.edu/frameworks/ela/0311.pdf

Videotaping
Be sure to arrange for the local cable channel or school media center videotape students reading poetry in Lessons 10 and 11.



Sights and Sounds of Poetry
English Language Arts, Grade 2
Lessons 1, 2, 3, and 4

Brief Overview of Lessons: The teacher introduces the genre of poetry, the Essential Questions, and the CEPA. Students learn what a poem looks like and how to read a poem aloud using the signals that the author includes in the writing, such as line breaks, blank space, stanzas, punctuation, and various fonts. They explore how poets use words to help readers to imagine pictures, sounds, tastes and smells. Students practice reading poems and drawing the images that come to mind while reading. Finally, students learn that poetry can be interpreted in different ways based on their own knowledge and experiences. As you plan, consider the variability of learners in your class and make adaptations as necessary.

Prior Knowledge Required: An understanding of the genres of fiction and nonfiction

Estimated Time: 45 minutes for each lesson

Instructional Model: Students will be reading with their Poetry Pal. They can read chorally, take turns reading, reread so both partners get a chance to read, etc. The teacher will want to model several ways partners can read together during the first several lessons.

Resources for Lessons
· Poetry Packets of collected poems (see Appendix B)
· Chart paper (if time is limited, charts may be written before the lesson)
· Essential Questions (one on each page)
· How to Read and Understand a Poem (see General Resources and Notes)

Books for mini-lessons
· The Random House Book of Poetry for Children, selected by Jack Prelutsky
· Forget-Me-Nots: Poems to Learn by Heart, selected by Mary Ann Hoberman
· Very Short Mother Goose Tales to Read Together, by Mary Ann Hoberman (this book has parts for two readers so the poems are fun for partners or for two groups to read together)

Suggested poems for mini-lessons
· Lesson 1
· “Who Has Seen the Wind?,” by Christina Rossetti (Random House Book of Poetry for Children, page 27) (short lines, indentation, large space between stanzas, punctuation, Common Core State Standards exemplar poem)
· “Mountain Wind,” by Barbara Kunz Loots (Random House Book of Poetry, page 26) (short lines, indentation of each line to portray a timber chute, punctuation)
· “The Puffin,” by Douglas Florian (Forget-Me-Nots: Poems to Learn by Heart, page 42) (short lines, no punctuation at the end of some lines)
· “How to Tell the Top of a Hill,” by John Ciardi (Forget-Me-Nots: Poems to Learn by Heart, page 76) (lines, stanzas, punctuation)
· “Jack and Jill” (Mother Goose Tales to Read Together, pages 10–11) (short lines, no punctuation at the end of some lines)
· Lesson 2
· “How to Tell the Top of a Hill,” by John Ciardi (Forget-Me-Nots: Poems to Learn by Heart, page 76) (lines, stanzas, punctuation, font)
· “Toad by the Road,” by Joanne Ryder (Forget-Me-Nots: Poems to Learn by Heart, page 75) (lines, stanzas, punctuation)
· Lesson 3
· “Afternoon on a Hill,” by Edna St. Vincent Millay (Forget-Me-Nots: Poems to Learn by Heart, page 77) (sensory images, Common Core State Standards exemplar poem)
· “The Reason I Like Chocolate,” by Nikki Giovanni (Random House Book of Poetry, page 119) (sensory images)
· “A Frog in a Well Explains the World,” by Alice Schertle (Forget-Me-Nots: Poems to Learn by Heart, page 39) (sensory images)
· Lesson 4
· “Eating While Reading,” by Gary Soto (Common Core State Standards exemplar poem, Appendix B, page 45) (close reading, drawing pictures of sensory images, personification, dialogue)





Content Area/Course: English Language Arts and Literacy, Grade 2
Unit: Sights and Sounds of Poetry
Time: 45 minutes for each lesson
Lessons 1–4: What are the sights of poetry? 

By the end of these lessons, students will know and be able to:
· Describe the characteristics of poetry
· Explain how the author uses words to help us to imagine pictures, sounds, tastes, and smells

Essential Question(s) addressed in these lessons 

Q1. What is poetry?
Q2. How is poetry different from prose?
Q3. How do images or sounds help us to understand the meaning of a poem? 

Standard(s)/Unit Goal(s) to be addressed in these lessons

CCSS.ELA-Literacy.RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text. 
CCSS.ELA-Literacy.RL.2.10. By the end of the year, read and comprehend literature, including stories and poetry, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.
CCSS.ELA-Literacy.SL.2.1 Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.
CCSS.ELA-Literacy.SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
CCSS.ELA-Literacy.RF.2.3 Know and apply grade-level phonics and word analysis skills in decoding words.
CCSS.ELA-Literacy.RF.2.4 Read with sufficient accuracy and fluency to support comprehension.
CCSS.ELA-Literacy.RF.2.4a Read grade-level text with purpose and understanding.
CCSS.ELA-Literacy.RF.2.4b Read grade-level text orally with accuracy, appropriate rate, and expression on successive readings.
CCSS.ELA-Literacy.RF.2.4c Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Instructional Tips/ Strategies/Notes for Teacher 
· Make sure everyone has a Poetry Pal to work with for these lessons. 
· Model for students how they can read together. Be sure that students who are reading significantly below grade level are reading with a more capable and patient peer. It is imperative that these students are reading instructional level text at a different time, since all text in this unit will be at their frustration level. 

Anticipated Student Preconceptions/Misconceptions 
· Poetry is hard to understand.
· Poetry is not fun or interesting.



Lesson Sequence 

Lesson 1 (45 minutes) What poetry looks like

Before Reading (25 minutes)
· Tell students that for the next several weeks they are going to look at a new genre a type of writing called "poetry."
· Discuss the Essential Questions. Write them on a chart, give students a chance to discuss, and record their comments on the chart. 
· Briefly introduce the CEPA so students know what they will be expected to accomplish at the end of the unit.
· Tell students that poetry looks different and sounds different than prose. Prose is a story like Ira Sleeps Over or Morgan at the Bat. It has a setting, characters, a problem/goal, events, a resolution, and an ending. It has multiple pages and chapters. During this lesson, they will listen to and look at several poems and see how they are different than prose.
· Using a document camera, show students the following poems and discuss them.
· “Who Has Seen the Wind?,” by Christina Rossetti
· Read it aloud to the class. Ask students what the word “trembling” means. What would the leaves be doing if they were trembling? Ask students how the leaves would bow down their heads. (You may want to mention personification or wait until later in the unit.)
· What do you notice about the way the poem is written? (short lines, indentation, large space between stanzas, punctuation)
· Explain: Stanzas are a group of lines that help to divide up a poem. There is space between one stanza and the next group of lines (another stanza). Ask students: How many stanzas are in the poem? 
· Read the poem again and ask students to listen for what it means. Discuss the meaning of the poem.
· “Mountain Wind,” by Barbara Kunz Loots 
· What do you notice about the way it is written? Why do you think the poet wrote it that way? (They can guess but they will need to read the poem to figure it out.)
· Read the poem aloud to the class.
· Read it again and ask students to think about what the poet is saying. Discuss the meaning of the poem. 
· Tell them that “timber” is trees that have been cut down to use for lumber. A “timber chute” is a passageway carved on a mountain to slide logs down into a stream in order to float them to a barge or boat.
· What does “between the mountain’s knees” mean? Help students to visualize a mountain and how the timber chute cut into the mountain going half way down to the bottom could be seen as between the knees.
· Ask students to read aloud lines 3 and 4. Ask them how they would read lines 3 and 4 differently. Ask one student to read those lines aloud. Can the trees really shout? Ask why the poet would use those words (another instance of personification). 
· Students may not know what “recklessness” means (not caring about danger).
· Ask students to read lines 7 and 8 to themselves and think about the best way to read them. Ask one student to read them aloud.
· Reread the poem. Ask students why they think the author indented some lines (to look like a timber chute) but not the last two (to look like the river, to show silence, no movement, etc.)
· How many stanzas are in the poem? How do you know?
· In your opinion, what is the meaning of the poem? (Note that poems are concise and leave things unsaid, which can be part of the meaning.)
· “The Puffin,” by Douglas Florian
· Go to Google images and type in “puffin.” There are some excellent pictures, particularly one of a puffin with nine fish in its mouth.
· Read the poem aloud. What did you notice? How does it sound different from prose? (rhyme, repetition) Where in the poem did you hear that? Ask students to reread the poem and find the words that rhyme and the words that repeat. 
· Notice the punctuation. Is there punctuation at the end of each line? How should you read lines 3 and 4? Lines 5 and 6? 
· Explain to students that during this unit, they will be reading much of the time with a Poetry Pal. Poetry is meant to be read aloud so this will give them a chance to read both with and to their Poetry Pal. Assign Poetry Pals.
· Tell students that when they listen to their Poetry Pal read, they are going to first compliment them on something they do well. Then, they are going to give a suggestion for what they could do to make the reading even better. 
· Ask one student to read the poem to the class. Model how to respond by giving a compliment about something done well in the reading and suggesting one thing the reader could do to make it an even better reading.
· Introduce Mother Goose Tales to Read Together. Tell students that there is one book for each pair of students—for them and their Poetry Pal. When they finish their reading today, they will get a book and practice reading the “Jack and Jill” poem (pages 10–11). One partner will read blue print, the other partner will read the purple print, and they will read the red print together.

Partner Reading (10 minutes)
· Students read “How to Tell the Top of a Hill,” by John Ciardi.
· Students take turns reading each stanza aloud. Discuss what it means.
· Students discuss the punctuation and how that tells you how to read it.
· Each person takes a turn reading the poem aloud, paying attention to the punctuation. When finished, the Poetry Pal compliments the reader on one thing s/he did well and then makes a suggestion about one thing s/he could do to make the reading even better.
· When finished, students can practice their part of the “Jack and Jill” poem on pages 10–11 of Mother Goose Tales to Read Together.

After Reading and Closure (10 minutes)
· Reconvene the class. Return to Essential Question 2 and discuss it. How is poetry different from prose? 
· Divide the class into boys and girls and read “Jack and Jill.” Girls will read Jill’s part and boys will read Jack’s part. Jack’s part is blue. Jill’s part is purple. Everyone reads the print that is red.
· Review the lesson outcomes by asking students questions. 
· Preview outcomes for the next lesson: Tomorrow we are going to learn how paying attention to the punctuation helps us to read and understand a poem.

Formative Assessment
· Participation in classroom discussion
· Interaction with partner while reading
· Participation in whole-class reading of poem
 

Lesson 2 (45 minutes) How to read and understand a poem

Before Reading (20 minutes)
· Tell students that today they are going to learn how to read and understand a poem. There are five steps; they are going to discuss the first three today. 
· Write a title on the top of the chart: “How to Read and Understand a Poem.”
· Write the first three steps on the chart and briefly discuss with students as you are writing.
1. Read the title and think about what the poem might be about.
2. Read the poem through to get an idea of what the author is saying. As you read, identify any words that are unfamiliar and try to figure out the meaning from the context.
3. Read the poem aloud, paying special attention to the punctuation and the way the poem is placed on the page in order to know how to understand it better.
· Use the document camera to display “How to Tell the Top of a Hill,” by John Ciardi. Students read this yesterday with a partner.
· Read step 1 and ask students what they know about the topic of the poem just from the title.
· Read the poem through to students. Then, read step 2 and ask if there are any words they don’t understand.
· Read step 3. Discuss what signals the author gives in how to read the poem. 
· Line breaks: pause 
· Punctuation: 
· Period: pause
· Comma: short pause
· Semicolon: pause 
· Hyphen: pause 
· Colon: pause (it shows an explanation is coming)
· Type:
· Bold: loud, stress the word
· Large: louder
· Small: softer
· Italics: silly
· Read the poem to the class, being sure to follow the signals the author has included in the poem. 
· Divide the room into two sides. One side reads the first stanza, and the other side reads the second stanza. Switch.
· Vocabulary for “Toad by the Road”
· Use Vocabulary Protocol (see the Realistic Fiction: Stories Matter unit) to teach the word “savor.”
· Begin a chart with vocabulary that students will learn in the unit.

Partner Reading (10 minutes)
· Tell students that they are going to read “Toad by the Road,” by Joanne Ryder, with their Poetry Pal.
· Have students refer to the first three steps of the chart titled, “How to Read and Understand a Poem.” They discuss with their Poetry Pal after each step.
· After completing the three steps, students practice rereading the poem until they can read it aloud smoothly and with expression.
· When they are finished, students choose a poetry book from the basket of books in the Poetry Corner and use the first three steps in “How to Read and Understand a Poem” in their reading.

After Reading and Closure (15 minutes)
· Reconvene the class.
· Ask for volunteers to read “Toad by the Road.” Discuss the meaning. Discuss where the students slowed down in the reading and where they did not and why.
· How did the punctuation help you to understand the poem?
· In your opinion, what is the poem about?
· When you read the poem, did you see an image? If you drew a picture of the poem, what would your picture look like? How would you describe the image?
· Go to the chart with Essential Question 3 on it: How do images or sounds help us to understand the meaning of a poem? Have students discuss this question based on the poems they have read yesterday and today.
· Review the lesson outcomes by asking students questions.
· Preview outcomes for the next lesson: Tomorrow we are going to identify how poets help us to make a picture in our minds as we read.

Formative Assessment
· Participation in classroom discussion
· Interaction with partner while reading



Lesson 3 (45 minutes) Making images in our minds

Before Reading (15 minutes)
· Yesterday we talked about how good writers and poets create images with their words. They select words that help the reader to see, hear, smell, touch, and taste what the poet is describing. Model for students: “Let me show you how I create an image in my head as I am reading this poem.”
· Using a document camera, display the poem “Afternoon on a Hill,” by Edna St. Vincent Millay, and model how you make images while you read.
· Read the title “Afternoon on a Hill.” Tell students, "I’m thinking of a spring afternoon when I’ve hiked up a hill at World’s End (choose a place near you that students would know) and got to the top.”
· Read the first two lines of the first stanza. “I picture myself really happy being in the fresh air and the nice warm sun.”
· Read the last two lines of the first stanza. Then, say to students, “A hundred flowers! Wow! To touch a hundred flowers. Sometimes I just brush my hand over the tops of a bunch of flowers—but to keep doing that to a hundred flowers, it must be lots of flowers on that hill! I can feel the flowers.”
· Now there is a blank space, so we are going to the second stanza—but I must pause before I read on.
· Continue modeling and guided practice for the second stanza.
· What does it mean to look “with quiet eyes”?
· What is happening to the grass? What image do you make in your mind? 
· Read the last stanza.
· What time of day do you think it is when the lights begin to show up from the town?
· How does the poem end? Where is the poet going?
· What sense did the poet use most in this poem?
· Tell students that you are going to read a second poem, and they are going to create an image in their minds. Have them think what senses they use in creating these images. Write the senses on the board. Read “The Reason I Like Chocolate,” by Nikki Giovanni. What sense or senses do you think you will use in this poem?
· Stop after each stanza. Ask students to read the words that helped to create the images in their minds. List those words from the poem next to the correct sense word on the board—some words may go next to more than one sense. For example, in the first stanza, “lick my fingers” is something you can possibly feel, taste, and see. Discuss the words and what images, feelings, or tastes they imagined.
· At the end of the poem, ask students what image they made in their minds about books making them happy. When did reading or listening to a book make them happy? Discuss how poetry can be interpreted in different ways based on our knowledge and experiences.
 
Partner Reading (15 minutes)
· Students work with their Poetry Pal to read “A Frog in a Well Explains the World.”
· Students use the three steps in “How to Read and Understand a Poem” in order to understand the poem and to read it fluently and with expression. Students will practice reading it until they can read it the way the poet wrote it.
· When they are finished reading, students may choose a poetry book from the book baskets and practice reading the poems aloud the way the poet meant them to be read.


After Reading and Closure (15 minutes)
· Reconvene the class to discuss the meaning of the poem.
· How does reading the title help you to understand the poem?
· Why do you think the poet, Alice Schertle, chose the shape of the poem?
· What time of the day is it in the poem? What words in the poem tell you that?
· What visual images did you make in your mind? What words from the poem helped you to make those images?
· Have someone read the poem aloud as the rest of the class makes images in their heads about what they are hearing. Discuss some of the images they made and what words from the poem helped them to make those images.
· Review the lesson outcomes by asking students questions.
· Preview outcomes for the next lesson: Tomorrow we will continue reading poems and making images in our minds. We are also going to draw some of the images that come to mind when reading various poems. 

Formative Assessment
· Participation in classroom discussion
· Participation in classroom reading



Lesson 4 (45 minutes) Drawing pictures based on what we read

Before Reading (15 minutes)
· Yesterday we learned how poets use words that appeal to the senses. When we close our eyes, we can see, hear, smell, taste, or feel exactly what the author is writing about through his or her words.
· Display “Eating While Reading” with the document camera.
· Refer to the chart “How to Read and Understand a Poem” and read step 1. What do you think the poem is about just from reading the title? Be sure to keep both things in mind while reading the poem—it’s about reading AND eating. What does the word “while” mean? Explore why “while” is important. 
· Read step 2 in the chart “How to Read and Understand a Poem.” 
· Have students read the poem to themselves.
· Ask them if there are any words they do not know (possibly “churn” (to move around), “swig” (to drink quickly and large amounts), “slither” (to move along in a curving way). If so, follow the Vocabulary Protocol (see Realistic Fiction: Stories Matter) to teach the words. Add the words to the cumulative list of vocabulary that students are learning and that you are reinforcing throughout the unit.
· Refer to the chart and read the step 3.
· Discuss what signals the author gives the reader in how to read the poem (commas, question mark, quotation marks, exclamation point, period). Review how to read each one.
· You may need to remind students that dialogue is put in quotation marks and indicates that someone is talking. Who is talking in the poem? Tell students that this is an example of personification. Write the definition of personification on the board. (Personification is giving human traits—feelings, actions, or characteristics—to objects or things.) That is part of the author’s craft—how the author helps us to understand the poem. Can a book yell? What is the book yelling? Why? We will talk more about the author’s craft in the next several days. (Students will not be expected to identify personification in a new poem; this is just an introduction.)

Rereading (15 minutes)
· Have students work with their Poetry Pals to read “Eating While Reading.”
· Students read the poem individually two times to figure out where to pause and what kind of expression to use.
· Following the individual readings, Poetry Pals take turns reading the poem to each other. The listener gives one compliment and one suggestion.
· Give students one 8 1/2 x 11 piece of paper. Have them fold it in half two times so that it forms four squares when opened. Students write their name and the title of the poem on the top of the paper. Then, ask them to think about four places in the poem where the author uses words that create images in their minds. Have students draw one picture in each square. Later, other students will identify the words from the poem that brought those images to mind. Alternatively, you could have the students write the words from the poem in the box with the picture.

After Reading and Closure (15 minutes)
· Have the class read the poem chorally.
· Discuss the meaning of the poem, especially the lines “What is better than this sweet dance on the tongue.” What is dancing on your tongue (candy)? Can candy dance? Who remembers what we call it when we give the traits of a person to an object or thing? Why do you think the author uses words to express candy dancing on your tongue? What does the last line mean, “And you hurry along with a red, sticky face”? Where are you going? Why do you have a red, sticky face?
· Put two groups of Poetry Pals together to make four students. Students play a game called “Guess Which Words.” Each student shares one or two of the pictures s/he drew, and the other students find the words of the poem that evoked that image. The student showing the pictures tells if the guess is correct or not.
· Reconvene the group. Return to Essential Questions 2 and 3 and discuss. 
· Review the lesson outcomes by asking students questions about how poets use words to create images in our minds as we read.
· Preview outcomes for the next lesson: Tomorrow you are going to learn how to find the beat or rhythm of a poem.

Formative Assessment
· Participation in whole-class discussions
· Participation with Poetry Pal
· Pictures they drew to illustrate the images they made in their minds


Sights and Sounds of Poetry
English Language Arts, Grade 2
Lessons 5, 6, 7, 8, and 9

Brief Overview of Lessons: The teacher introduces students to the rhythm of poetry: rhythms, alliteration, rhyming, and repetition. Students clap their hands to the beat of poems and count the number of beats in each line. They learn about alliteration: they learn how to recognize it and explain how it adds rhythm to poetry. Students identify rhyming words and rhyming patterns that poets use. Then, students read poems that do not rhyme and discuss how the poet gives rhythm to a poem without using rhyming. Students identify repeating words, phrases, and sentences in poems and learn how repetition gives rhythm and meaning to poetry. Students begin choosing favorite poems to put in their Poetry Journal. As you plan, consider the variability of learners in your class and make adaptations as necessary. 

Prior Knowledge Required: 
· Ability to identify rhyming words
· Ability to find the beat

Estimated Time: 45 minutes for each lesson

Resources for Lessons
· Post-it notes (10–15 for each student)
· Class set of glue sticks and scissors
· Poetry Journal page (see Appendix A)

Books for mini-lessons
· The Random House Book of Poetry for Children, selected by Jack Prelutsky
· Forget-Me-Nots: Poems to Learn by Heart, selected by Mary Ann Hoberman
· National Geographic Book of Animal Poetry, edited by J. Patrick Lewis
· The Dream Keeper, by Langston Hughes

Suggested poems for mini-lessons
· Lesson 5
· “The Folk Who Live in Backward Town,” by Mary Ann Hoberman (Random House Book of Poetry, page 181) (rhythms)
· “The Puffin,” by Douglas Florian (Forget-Me-Nots: Poems to Learn by Heart, page 42) (short lines, no punctuation at the end of some lines)
· “The Praying Mantis,” by Mary Ann Hoberman (Random House Book of Poetry, page 73) (rhythm, rhyming, visual imagery)
· “The Hedgehog,” by J. J. Bell (Random House Book of Poetry, page 56) (rhythms)
· Lesson 6
· “Toad by the Road,” by Joanne Ryder (Forget-Me-Nots: Poems to Learn by Heart, page 75)
· “The Whales Off Wales,” by X. J. Kennedy (Book of Animal Poetry, page 28)
· Lesson 7
· “Stopping by Woods on a Snowy Evening,” by Robert Frost (Random House Book of Poetry, p 31) (rhyme, alliteration, rhythms, repetition, exemplar poem from Common Core State Standards, Appendix B)
· “The Caterpillar,” by Douglas Florian (Book of Animal Poetry, page 46) (rhyme) 
· “Butterfly,” by Benjamin Franklin (Book of Animal Poetry, page 47) (rhyme, how to read it using the punctuation and lines to make sure it makes sense, theme of caterpillar and butterfly)
· Lesson 8
· “Pet Snake,” by Rebecca Kai Dotlich (Book of Animal Poetry, page 156) (rhyme, rhythms, alliteration)
· “Eating While Reading,” by Gary Soto (Common Core State Standards, Appendix B, page 45) (close reading, drawing pictures of sensory images, personification, dialogue, Common Core exemplar poem)
· “Long Trip,” by Langston Hughes (The Dream Keeper, by Langston Hughes, page 16) (rhythms, alliteration, repetition)
· Lesson 9
· “Aunt Sue’s Stories,” by Langston Hughes (The Dream Keeper, by Langston Hughes, page 68) (repetition, rhythms, alliteration, visual imagery, MA Curriculum Framework for ELA exemplar poet)
· “Things,” by Eloise Greenfield (Forget-Me-Nots: Poems to Learn by Heart, page 79) (repetition, rhythms, alliteration)





Content Area/Course: English Language Arts and Literacy, Grade 2
Unit: Sights and Sounds of Poetry
Time: 45 minutes for each lesson
Lessons 5–9: What Are the Sounds of Poetry? 

By the end of these lessons, students will know and be able to:
· Recognize rhythm in poetry by identifying rhythms, alliteration, rhyming, and repetition in a given poem

Essential Question(s) addressed in these lessons

Q1. What is poetry?
Q2. How is poetry different from prose?
Q3. How do images or sounds help us to understand the meaning of a poem? 

Standard(s)/Unit Goal(s) to be addressed in these lessons
 
CCSS.ELA-Literacy.RL.2.4. Describe how words and phrases (e.g., rhythms, alliteration, rhymes, repeated lines) supply rhythm and meaning in a story, poem, or song.
CCSS.ELA-Literacy.SL.2.1 Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small and larger groups.
CCSS.ELA-Literacy.SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
CCSS.ELA-Literacy.RF.2.3 Know and apply grade-level phonics and word analysis skills in decoding words.
CCSS.ELA-Literacy.RF.2.4 Read with sufficient accuracy and fluency to support comprehension.
CCSS.ELA-Literacy.RF.2.4a Read grade-level text with purpose and understanding.
CCSS.ELA-Literacy.RF.2.4b Read grade-level text orally with accuracy, appropriate rate, and expression on successive readings.
CCSS.ELA-Literacy.RF.2.4c Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Instructional Tips/ Strategies/Notes for Teacher
· As part of the CEPA, students will collect favorite poems to put in a Poetry Journal. It would be helpful to have a volunteer come in each day to copy poems for students. Students put their names and the title of the poem they have chosen on a post-it note and put the note in the poetry book where they found the poem. Each day volunteers copy the poems, put the post-it note on the copy of the poem, and put the poems in students’ mailboxes. Make extra copies of the poems in the Poetry Packet and put them in the Poetry Corner so students can choose one for their Poetry Journals if they like the poem.
· Continue to keep a running list of vocabulary words you have taught in this unit and try to use them throughout the lessons. The more encounters students have with words, the more likely the words are to become part of their working vocabulary.

Anticipated Student Preconceptions/Misconceptions 
· All poems rhyme.
· Alliteration is just used in silly tongue twisters.



Lesson Sequence 

Lesson 5 (45 minutes) Finding the beat of a poem

Before Reading (15 minutes)
· Tell students that they have learned how poets use words to help us to make images in our minds as we read. Today they are going to learn one way that poets give rhythm to a poem.
· Ask students what nursery rhymes they know (Little Miss Muffet; Jack and Jill; Three Blind Mice; Hickory, Dickory, Dock; Baa, Baa, Black Sheep; etc.). Choose one that students know and say it together. Repeat it a second time and have students clap to the beat. 
· Tell students that some poems are like music, and you can hear the beat in the poem.
· With a document camera, show the poem “The Folk Who Live in Backward Land.” 
· Read it to students. 
· Read it a second time. As you read, clap to the beat and have students clap with you.
· Read the poem again, one line at a time. Have students clap as you read. Stop at the end of each line and count how many beats or claps. Write "4 claps" next to each line.
· Discuss the meaning of the poem. What is the purpose of this poem? (to make silly images in your mind to entertain you)
· With a document camera, show the poem “The Puffin.” Acknowledge that they have read this before, but that this time they are going to listen to the rhythms of the poem and count them. Have them work with their Poetry Pal to count the beats in each line. Listen in as partners read and discuss the poem. Make sure they are counting beats and not syllables. They should count two beats per line, not six syllables.
· Teach vocabulary for “The Praying Mantis” using the Vocabulary Protocol (see Realistic Fiction: Stories Matter). 
· Discuss homonyms (pray vs. prey). What are the different meanings? How do you think the poet will “play with” these two words in a poem titled “Praying Mantis”?
· Tier 2 words: engaged, tends, commended (use the Vocabulary Protocol to teach the words). Add the words to the vocabulary chart and try to use them throughout the remainder of the unit.

Partner Reading (15 minutes)
· Poetry Pals read “The Praying Mantis” together, following the first three steps in “How to Read and Understand a Poem.”
· They clap the beats and write the number of claps next to each line.
· Students practice reading “Little Miss Muffet” (pages 18–19 in Mother Goose Tales to Read Together). One person reads Little Miss Muffet’s part, and the other reads the spider’s part. Both read the red print. Remind students to pay attention to the signals the poet has put in the poem. Also, have them pay attention to the rhythm.

After Reading and Closure (15 minutes)
· Divide the class in half to read “Little Miss Muffet.” Half read Little Miss Muffet’s part and half read the spider’s part. All read the red print. If you have time, switch parts. Make sure students are using punctuation and line breaks as a guide to expression and fluency. Discuss the rhythm in the poem.
· Discuss the CEPA with students. They are going to collect at least 10 of their favorite poems. They can use poems that you have read with them in class or any that they find in the basket of books in the Poetry Corner. 
· Using a document camera, show students the Poetry Journal page (see the Appendices). Explain that volunteers will copy poems for them. They will cut the poem out and paste it on the Poetry Journal page. Then, they will answer the questions at the bottom of the page. Using “The Hedgehog” as an example, fill out the Poetry Journal page with the class to model and to debrief the poem. 
· Ask students: In your opinion, what is the poem about? (a hedgehog sleeping under the hedge rather than in bed with the poet)
· Ask students: When you read the poem, do you see an image? Read the poem again and have students close their eyes and make a picture in their heads as they listen. Ask what images they saw. Then, draw a picture, such as a picture of a hedgehog under a hedge and a hedgehog in a bed with a big slash across it to show that that is NOT what the poet wanted.
· Ask students: Did you hear any of the following in the poem? 
· ___ Rhythm
· ___ Rhyme
· ___ Repetition
· ___ Alliteration
· Listen again to the poem. Do you hear a rhythm or beat in the poem? Let’s read each line and clap out the beats. (Note that there are four beats in the first and third lines and two beats in the second and fourth lines.) 
· Listen for any rhyming words as I read the poem again. Which words rhyme? Tell students that in the next several lessons, they will learn about the other literary techniques that make various sounds in poetry.
· Review the lesson outcomes by asking students questions.
· Preview outcomes for the next lesson: Tomorrow you are going to learn about alliteration and how it gives rhythm to a poem.


Formative Assessment
· Participation in whole-class discussions
· Participation with Poetry Pal
· Participation in class reading of “Little Miss Muffet”
· Ability to clap to the beat of a poem


Lesson 6 (45 minutes) Alliteration

Before Reading (15 minutes)
· Remind students that yesterday they practiced finding the beat of a poem by clapping as they read.
· Display “Toad by the Road” with the document camera. Tell students that you are going to revisit this poem to analyze some of the techniques the poet uses to give rhythm to it. 
· Read the poem to the class. 
· Have students read it with you and clap the beats as they read. Write down the number of beats in each line. (The first two lines have two beats and the third line has three beats. This pattern repeats three more times.) Discuss how there is often a pattern of beats in a poem and it helps to identify it in order to read the poem well.
· Today we are going to learn about another technique that a poet uses to give sound and rhythm to a poem. It is called alliteration. Ask students if they know what “alliteration” means. 
· Tell students that “alliteration” is a series of words in a row (or close together) that have the same first consonant sound or sounds.
· Highlight the words “watching” and “world” in the third line of the poem; “hustle” and “hurry” in the fourth line; “sit” and “sing” in the ninth line; and “savor,” “songs,” and “spring” in the last line. Ask students what is the same about each set of words. Have students read each of these lines and comment on the repeated sounds.
· Get students ready to read “The Whales Off Wales.”
· Discuss homonyms (whales and Wales).
· Show students where Wales is on a map.
· Tell them the definition of “whitecaps” and “nightcaps” (Tier 3 words).
· Use the Vocabulary Protocol (see Realistic Fiction: Stories Matter to teach Tier 2 words: walloping, tilting.
· Help students to find “The Whales Off Wales” in their Poetry Packet. In this poem, there are a lot of repeated sounds. What sounds do you hear repeated? When a poet repeats consonant sounds, it is called “alliteration.” Ask students to find some examples of repeated sounds.

Partner Reading (15 minutes)
· Have students work with their Poetry Pal to do the following (write on the board):
· Draw a picture of one visual image that you make in your mind as you read this poem. Write the words from the poem that helped you to make that image.
· Clap out the beats. Count the beats and write the number of beats after each line.
· What lines do you hear repeating? 
· Students continue choosing favorite poems from the books or copied poems in the Poetry Corner. They complete a Poetry Journal page for each favorite poem. As the students are working, choose one to two students to share a page from their Poetry Journal. If possible, choose a poem where the student has identified “alliteration” as a poetic technique.
After Reading and Closure (15 minutes)
· Reconvene the class. Ask students to read one line from “The Whales Off Wales” where they found some alliteration. Which sound is repeated? Which words?
· Ask one to two students to share a page from their Poetry Journal with the class, preferably a student who has found alliteration in a poem. This will give reluctant students another model of how to complete the Poetry Journal page.
· Review the lesson outcomes by asking students questions.
· Review outcomes for the next lesson: Tomorrow you are going to identify rhyming words and patterns in a poem.


Lesson 7 (45 minutes) Rhyming words and patterns

Before Reading (25 minutes)
· Display “Stopping by Woods on a Snowy Evening” with a document camera.
· Tell students about Robert Frost. He is one of the most famous American poets and won four Pulitzer Prizes for Poetry. He is famous for writing about New England and everyday country life and nature. He read one of his poems at President John F. Kennedy’s inaugural. Tell students that “Stopping by Woods on a Snowy Evening” is one of Frost’s most famous poems.
· Go through the steps of “Reading and Understanding a Poem” with the class. 
· Read step 1. Read the title and ask students what they think the poem will be about. 
· Read step 2. Have students read the poem to themselves and then ask you about any words they do not know (possibly “queer,” “harness,” and “downy”). Using the Vocabulary Protocol, teach the words. Add any vocabulary to the vocabulary chart for the unit.
· Read step 3. Have students look at the punctuation and discuss it in each stanza. Ask students how many stanzas there are. How do they know? When there is no punctuation at the end of the line, the thought probably continues to the next line. Therefore, you need to adjust your reading to reflect the punctuation.
· Write step 4 on the board. Discuss the author’s craft. Tell students that the word “craft” in this context is a technique an author uses to make a great piece of writing. Authors use many literary techniques to make a story or poem pleasing to the reader. We have discussed alliteration and rhythms, which are part of an author’s craft. Today we are going to talk about rhyming, which is another tool that a poet uses.
· Read the first stanza aloud. Have students identify the rhyming words. Notice that three of the words in the first stanza rhyme, but that the fourth word does not. The word in the third line does not rhyme with the other words in that stanza.
· Read the second, third, and fourth stanzas aloud. Have students identify the rhyming words and the word at the end of the line that does not rhyme with the words in that stanza. (You may want to point out that the word that does not rhyme in the first stanza rhymes with the rhyming words in the second stanza, etc.)
· Note the repetition of the last line. Have students read the last two lines together. Ask students why they think the poet repeated that line. How do you think the line should be read? Why?
· Get students ready to read “The Caterpillar” and “Butterfly.” 
· Vocabulary—beady 
· Use the Vocabulary Protocol to teach “beady.” (Beady eyes are small, round, and bright.)
· Write “beady” on the vocabulary chart for the unit.
· Help students to locate “The Caterpillar” and “Butterfly” in their Poetry Packets.
· Tell students that they are going to read “The Caterpillar” and “Butterfly” with their Poetry Pal and listen for any rhyming words. 
· They will practice reading both poems with their Poetry Pal until they can read them fluently and with expression. 
· Finally, they will discuss what each poem means. How are they the same and how are they different?

Partner Reading (15 minutes)
· Students read with their Poetry Pal.
· When they have finished, they work on their Poetry Journals. 
· Students read other poems from the Poetry Corner. When they find a poem that they like, they put a Post-it note on it with the name of the poem and their name so that a volunteer can copy it and they can put it in their Poetry Journal tomorrow.
· If they have a copied poem, they cut it out and paste it on a Poetry Journal page and complete the page.

After Reading and Closure (5 minutes)
· Ask students to comment on the repeated sounds in the poems. 
· Discuss the meaning of the poems and how they compare.
· Notice that in “Butterfly,” the rhyming words “best” and “dressed” are not spelled the same but sound the same. Stress the importance of reading a poem aloud. Both rhyming and alliteration are all about sound, not letters/spelling.

· Review the lesson outcomes by asking students questions about identifying rhyming words and patterns.
· Review outcomes for the next lesson: Tomorrow you are going to read some poems that do not rhyme.

Lesson 8 (45 minutes) Poems that do not rhyme

Before Reading (20 minutes)
· Display “Pet Snake,” by Rebecca Kai Dotlich.
· Use the steps in “How to Read and Understand a Poem.”
· Read step 1. Why is it important to think about the title? What do we know already just from the title? (It’s a pet, probably in the house in a cage, rather than outside in the grass or in the wild.)
· Read step 2. Have students read through the poem silently. Any words you do not know?
· Read step 3. Read the poem to the class. Discuss the meaning. What makes a growling bark? What makes a gentle purr? What kinds of pets cuddle? What kinds of pets give sloppy kisses? What images do you make as you read these words? What experiences have you had that affect the way you fell about the poem?
· Read step 4. Identify the rhymes and mark the rhyming pairs with the same color marker. Clap out the beats in the poem. Identify alliteration (fuzz-fur; cozy-cuddle)
· Read step 5. Have the students echo read it: You read a line or lines; they then echo read what you read. Then, chorally read the poem with the whole class.
· Display the poem “Long Trip.”
· Read it to the class. 
· Ask students if there are repeated sounds. Which sounds are repeated? Ask students to read the words with the repeated sounds.
· Ask students what gives rhythm to the poem (alliteration, repetition, rhythms).
· Read it closely, one line at a time to discover the meaning. You can read one line at a time, students can read to themselves one line at a time, or students could read chorally one line at a time.
· Read the first line. What does a “wilderness of waves” mean? What is a wilderness? (natural land not used by people—note the word “wild” in it) What image do you “see” when you hear “wilderness of waves”? How does “wilderness of waves” give rhythm to the poem?
· Read the second line. What does “desert of water” mean? What is a desert? What does it look like? What would a “desert of water” look like? What image do you “see”?
· Read the next four lines. Discuss the rhythm of the words, like the rolling of the waves.
· Read the seventh and eighth lines. Discuss the repetition with the words reversed. What rhythm does the poet create?
· Read the last two lines. Discuss the repetition of the first two lines with the words “wilderness” and “desert” switched. 
· Ask students again what gives rhythm to this poem.

Rereading (20 minutes)
· Ask students to reread “Eating While Reading,” then identify and discuss with their Poetry Pal the techniques that give rhythm to the poem. 
· Students continue working on their Poetry Journal.
· If they have a copied poem, they cut it out and paste it on a Poetry Journal page and complete the page.
· Read other poems from the Poetry Corner. When they find one that they like, put a Post-it note on it with their name and the title of the poem so that a volunteer can copy it for them and they can put it in their Poetry Journal tomorrow.


After Reading and Closure (5 minutes)
· Reconvene the class to discuss what gives rhythm to “Eating While Reading” (alliteration, repetition of the word “or,” and the words and phrase “What is better” and “this book”).
· Review the lesson outcomes by asking students questions about how poems do not always rhyme, but that poets give rhythm to poems through other literary techniques like alliteration, rhythms, and repetition. 
· Preview outcomes for the next lesson: Tomorrow you are going to read some poems that use repetition in addition to some of the other literary techniques we have learned about.


Lesson 9 (45 minutes) Putting it all together

Before Reading (20 minutes)
· Display “Aunt Sue’s Stories” with a document camera.
· Tell students that this poem is by a famous African American poet, Langston Hughes. He wrote out of his experience of being African American. (More information about his life can be found at http://www.poets.org/poet.php/prmPID/83 and http://www.poetryfoundation.org/bio/langston-hughes.)
· Read and discuss the poem.
· Quickly discuss steps 1, 2, and 3 of “How to Read and Understand a Poem.”
· Read the title. Tell students that Langston Hughes was raised by his maternal grandmother (his mother and father were divorced, and his mother was looking for work). His grandmother told him many stories about slavery and what black people had to endure in the past. She helped him to be proud of his heritage as a black person.
· Vocabulary: use the Vocabulary Protocol and add to the vocabulary chart: mingle (mix together) and sorrow (sad).
· Note the lines where there is no punctuation and discuss how those lines should be read (pause for emphasis but keep going with the thought).
· Read the poem to the class stanza by stanza (note how many stanzas to be sure students understand the concept of stanza), discussing the meaning of each stanza.
· First stanza 
· What is the image that you see in your mind? 
· What words help you to make that image?
· Second stanza
· What is the stanza about? (black slaves working in the hot sun, walking in the night, singing sorrow songs) 
· Why are the slaves walking at night? 
· Why are they singing sorrow songs?
· What does “mingle themselves softly” mean? Who or what is mingling softly?
· Third stanza
· What does the stanza mean? 
· Where did Aunt Sue’s stories come from? 
· What does it mean that they came from her life?
· Fourth stanza
· Why do you think the dark-faced child is quiet?
· Read step 4. Ask students to recall the three literary techniques that they have studied so far (alliteration, rhyme, rhythms). Tell them that the last literary technique that they will learn is repetition. Ask students what sounds, words, or phrases are repeated in this poem. Make a list (Aunt Sue, full of stories, Aunt Sue’s, Aunt Sue’s stories, black slaves, mingle themselves softly, stories, dark-faced child).
· Read the poem aloud so students can hear the repetition of sounds. Ask students how repetition gives rhythm to the poem.
· Reread each stanza, one at a time, and ask students which sounds are repeated. 
· First stanza
· head, whole, heart
· full, front, brown-faced
· Second stanza
· working, walking
· slaves, sun, singing sorrow songs, banks, themselves, softly, Sue’s voice, themselves, softly, shadows, cross, re-cross, Sue’s stories. Direct students to hear the internal and ending alliterative sounds (banks, themselves, cross, etc.).
· Third stanza: knows, Sue’s stories (beginning and end)
· Fourth stanza
· summer, listening, Sue’s stories (beginning, middle, and end)
· Ask students if they remember what it is called when the poet repeats a sound in a poem.
Reading and Responding (20 minutes)
· Display “Things” with a document camera. 
· Ask students how many stanzas and how do they know.
· Cover the poem and show only the title. Ask them what they think the poem might be about.
· Tell them that they are going to go through the steps in “How to Read and Understand a Poem” with their Poetry Pal.
· They will draw three pictures, one for each stanza on the side of the poem. Then, ask them to write why they think the author uses repetition in the poem. 
· If time permits, students continue working on their Poetry Journal (see the Appendices). They read poems from books in the Poetry Corner and when they find a favorite, they put a Post-it note on it to be copied. If they have a copied poem, they cut it out and paste it on a Poetry Journal page and complete the page.

After Reading and Closure (5 minutes)
· Review the lesson outcomes by asking students questions.
· Preview outcomes for the next lesson: Tomorrow we are going to finish our Poetry Journals and choose one poem from our Journal to read to this class. This will be videotaped.

Formative Assessment
· Discussion in class
· Discussion with Poetry Pal
· Pictures students draw to illustrate the poem
· Completion of Poetry Journal page





Sights and Sounds of Poetry
English Language Arts, Grade 2
Lessons 10 and 11

Brief Overview of Lessons: Students review and discuss the Essential Questions and complete their Poetry Journals. The final performance assessment (CEPA) will require students to individually read one of the poems from their Poetry Journal with fluency and expression, demonstrating understanding of the poem. This reading of the poem will be videotaped. After students read the poem, they will explain what the poem means to them and describe one or two features that add meaning or enjoyment to the poem. As you plan, consider the variability of learners in your class and make adaptations as necessary.

Prior Knowledge Required: How to read and understand a poem

Estimated Time: 45 minutes for each lesson

Resources for Lessons
· Post-it notes 
· Class set of glue sticks and scissors
· Someone to videotape the students




Content Area/Course: English Language Arts and Literacy, Grade 2
Unit: Sights and Sounds of Poetry
Time: 45 minutes for each lesson 
Lessons 10 and 11: CEPA: Reading a Poem

By the end of these lessons, students will be able to:
· Read a favorite poem with expression that conveys meaning

Essential Question(s) addressed in these lessons

Q1. What is poetry?
Q2. How is poetry different from prose?
Q3. How do images or sounds help us to understand the meaning of a poem? 

Standard(s)/Unit Goal(s) to be addressed in these lessons
	
CCSS.ELA-Literacy.RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text. 
CCSS.ELA-Literacy.RL.2.4. Describe how words and phrases (e.g., rhythms, alliteration, rhymes, repeated lines) supply rhythm and meaning in a story, poem, or song.


CCSS.ELA-Literacy.SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
CCSS.ELA-Literacy.SL.2.5 Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings. 
CCSS.ELA-Literacy.RF.2.4 Read with sufficient accuracy and fluency to support comprehension. 
CCSS.ELA-Literacy.RF.2.4.a Read grade-level text with purpose and understanding. 
CCSS.ELA-Literacy.RF.2.4.b Read grade-level text orally with accuracy, appropriate rate, and expression on successive readings. 
CCSS.ELA-Literacy.RF.2.4.c Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Instructional Tips/ Strategies/Notes for Teacher 
· Students will work individually and with a partner 
· Students with learning disabilities and English language learners may need to work with a special education teacher or with you in order to complete this assignment.
· Make sure a person with a video camera can videotape during both lessons. 

Anticipated Student Preconceptions/Misconceptions 
Good oral reading means reading something fast.


Lesson Sequence 

Lesson 10 (45 minutes) Choosing a poem

Before Reading (15 minutes)
· Tell students that they are going to complete their Poetry Journals today. Find out how close to completion students are. Form a small group that needs the most help to complete their Poetry Journals and work with them.
· Tell students that after they have completed their Poetry Journals, they will choose one poem to read for the videotaping. 
· Discuss how the poem should be read. What things do they need to remember when reading a poem aloud so others can understand it? (punctuation, repetition, rhythm, alliteration, rhyme) How do these help you to know how to read the poem?
· Show students the rubric for the CEPA so that they understand the expectations for reading. (Check that they choose a poem complex enough for the end of second grade.)
· Discuss with students some guidelines for oral presentation. 
· Speak loudly and clearly.
· Look at the camera from time to time when you are reading.
· Smile while reading.
· Tell students that they will be practicing reading their poem with their Poetry Pal today. You will go around the room listening in and deciding who is ready to be videotaped today. Remind Poetry Pals that they will tell one thing that is good about the reading and one thing that will make the reading better. Refer to the rubric for criteria.


· Tell students that after reading the poem, they will tell what, in their opinion, the poem means and one or two features that add meaning or enjoyment to the poem.

Individual Reading and Response (20 minutes)
· Students work individually to complete their Poetry Journals. The teacher and/or parent volunteer works with a small group to help them to complete their journals.
· After finishing their journals, students practice reading their selected poem. The teacher circulates around the room, observing students to determine who is ready for the videotaping today.
· Have the local cable company begin videotaping students who are prepared to read their poem.

After Reading and Closure (10 minutes)
· Reconvene the class and have several students read their poem and tell what it means and what they liked about it. This can be videotaped or not.
· Review the lesson outcomes by asking students questions about how they completed their Poetry Journals and practiced reading their poems (several of which were videotaped). 
· Preview outcomes for the next lesson: Tomorrow we will finish videotaping the rest of the class and discuss the Essential Questions.



Lesson 11 (45 minutes) Videotaping the poetry readings 

Before Reading (15 minutes)
· Ask students what they have learned about poetry. What do they like about it? What do they struggle with? 
· Then, direct their attention to the Essential Questions. Read and discuss each Essential Question one at a time. 
· Q1: What is poetry? 
· Q2: How is poetry different from prose? 
· Q3: How do images or sounds help us to understand the meaning of a poem?


Reading and Responding (30 minutes)
· Students practice reading their poems. Circulate around the room. When students can read fluently and with expression, put their name on the board and the cameraperson will call them to videotape their reading.
· When they finish, students can read any other books from the classroom library or the Poetry Corner.



Curriculum Embedded Performance Assessment (CEPA)
Teacher Instructions

Performance Task: The final performance assessment (CEPA) will require students to individually read one of the poems from their Poetry Journal with fluency and expression, demonstrating understanding of the poem. This poem will be videotaped. After students read the poem, they will explain what the poem means to them and describe one or two features that add to the meaning or enjoyment of the poem. The videotape will be put on local cable TV (or shown to parents) as part of a literacy celebration at the end of the year.

Goal: The goal is for students to demonstrate understanding of a poem by reading it fluently and with expression and explaining what the poem means to them. 

Audience: Other students and a local cable TV audience

Directions: Students will:
· Choose one of the poems from their Poetry Journal.
· Read it fluently and with expression.
· Explain what the poem means to them.
· Describe one or two features that add to the meaning or enjoyment of the poem.

Standards Assessed: 
CCSS.ELA-Literacy.RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text. 
CCSS.ELA-Literacy.RL.2.4. Describe how words and phrases (e.g., rhythms, alliteration, rhymes, repeated lines) supply rhythm and meaning in a story, poem, or song.
CCSS.ELA-Literacy.SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.
CCSS.ELA-Literacy.SL.2.5 Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings. 
CCSS.ELA-Literacy.RF.2.4 Read with sufficient accuracy and fluency to support comprehension. 
CCSS.ELA-Literacy.RF.2.4.a Read grade-level text with purpose and understanding. 
CCSS.ELA-Literacy.RF.2.4.b Read grade-level text orally with accuracy, appropriate rate, and expression on successive readings. 
CCSS.ELA-Literacy.RF.2.4.c Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Criteria for Success: 
Students will:
· Choose a poem that reflects grade-two reading (modified as appropriate for individual children).
· Read fluently and with proper expression to demonstrate understanding of the poem.
· Explain what the poem means.
· Describe one or two features that add to the meaning or enjoyment of the poem.
· Speak audibly and clearly.
· Make eye contact with the camera (and audience, if there is one).



Curriculum Embedded Performance Assessment (CEPA) 
Student Instructions

Performance Task: The final performance assessment (CEPA) will require you to individually read one of the poems from your Poetry Journal with fluency and expression, demonstrating that you understand the poem. This poem will be videotaped. After you read the poem, you will explain what the poem means to you and describe one or two features that add to the meaning or enjoyment of the poem. This videotape will be put on local cable TV (or shown to parents) as part of a literacy celebration at the end of the year.

Goal: Your goal is to demonstrate understanding of a poem by reading it fluently and with expression and by explaining what the poem means. 

Audience: Other students and a local cable TV audience

Directions: You will:
· Choose one of the poems from your Poetry Journal.
· Read it fluently and with expression.
· Explain what the poem means to you.
· Describe one or two features that add to the meaning or enjoyment of the poem.

Criteria for success:
You will:
· Choose a poem that reflects second-grade reading (modified as appropriate for individual children).
· Read fluently and with proper expression to demonstrate understanding of the poem.
· Explain what the poem means.
· Describe one or two features that add to the meaning or enjoyment of the poem.
· Speak audibly and clearly.
· Make eye contact with the camera (and audience, if there is one).


CEPA Rubric

	Oral presentation
	4 Exceeds expectations
	3 Meets expectations
	2 Developing
	1 Emerging

	Performance
Reads/speaks fluently, audibly, with expression; makes eye contact (if appropriate); makes relevant connections with topic

	Speaks or reads fluently

Audible, with good expression and frequent eye contact

Topic and ideas are particularly well connected

	Speaks or reads fluently

Audible, with some expression and eye contact

Stays on topic
	Speaks or reads with some fluency

Usually audible, with some expression and eye contact

Makes basic connections with topic
	Speaks or reads with little fluency

Mostly inaudible and/or with little expression or eye contact

Little connection to topic

	Topic/idea development
Introduces and organizes the topic and ideas, provides key details, and may include visuals

	Full/rich topic development

Logical organization 

Strong supporting details 

	Adequate topic development

Good organization 

Supporting details

	Rudimentary topic development

Basic organization 

Basic supporting details 

	Little/weak topic development

Lacks organization

Lacks key details 


	Vocabulary and language
Uses vocabulary effectively, including academic vocabulary; uses rich language to supports ideas

	Effective use of language and rich vocabulary to support ideas
	Adequate variety in language and vocabulary that support ideas
	Some errors in use of language and vocabulary; rudimentary support for ideas
	Simple language and vocabulary that may not support ideas




Unit Resources

Books
· Several copies of The Random House Book of Poetry for Children, selected by Jack Prelutsky
· Several copies of Forget-Me-Nots: Poems to Learn by Heart, selected by Mary Ann Hoberman
· One copy of The Dream Keeper, by Langston Hughes
· One copy of National Geographic Book of Animal Poetry, edited by J. Patrick Lewis
· Half a class set of Very Short Mother Goose Tales to Read Together, by Mary Ann Hoberman (this book has parts for two readers so the poems are fun for partners or for two groups to read together)

Lesson 1
· “Who Has Seen the Wind?,” by Christina Rossetti (Random House Book of Poetry for Children, page 27) (short lines, indentation, large space between stanzas, punctuation, Common Core State Standards exemplar poem)
· “Mountain Wind,” by Barbara Kunz Loots (Random House Book of Poetry, page 26) (short lines, indentation of each line to portray a timber chute, punctuation)
· “The Puffin,” by Douglas Florian (Forget-Me-Nots: Poems to Learn by Heart, page 42) (short lines, no punctuation at the end of some lines)
· “How to Tell the Top of a Hill,” by John Ciardi (Forget-Me-Nots: Poems to Learn by Heart, page 76) (lines, stanzas, punctuation)

Lesson 2
· “How to Tell the Top of a Hill,” by John Ciardi (Forget-Me-Nots: Poems to Learn by Heart, page 76) (lines, stanzas, punctuation, font)
· “Toad by the Road,” by Joanne Ryder (Forget-Me-Nots: Poems to Learn by Heart, page 75) (lines, stanzas, punctuation)

Lesson 3
· “Afternoon on a Hill,” by Edna St. Vincent Millay (Forget-Me-Nots: Poems to Learn by Heart, page 77) (sensory images, Common Core State Standards exemplar poem)
· “The Reason I Like Chocolate,” by Nikki Giovanni (Random House Book of Poetry, page 119) (sensory images)
· “A Frog in a Well Explains the World,” by Alice Schertle (Forget-Me-Nots: Poems to Learn by Heart, page 39) (sensory images)

Lesson 4
· “Eating While Reading,” by Gary Soto (Common Core State Standards, Appendix B, page 45) (close reading, drawing pictures of sensory images, personification, dialogue)

Lesson 5
· “The Folk Who Live in Backward Town,” by Mary Ann Hoberman (Random House Book of Poetry, page 181) (rhythms)
· “The Puffin,” by Douglas Florian (Forget-Me-Nots: Poems to Learn by Heart, page 42) (short lines, no punctuation at the end of some lines)
· “The Hedgehog,” by J. J. Bell (Random House Book of Poetry, page 56) (rhythms)
· “The Praying Mantis,” by Mary Ann Hoberman (Random House Book of Poetry (page 73) (rhythm, rhyming, visual imagery)

Lesson 6
· “Toad by the Road,” by Joanne Ryder (Forget-Me-Nots: Poems to Learn by Heart, page 75)
· “The Whales Off Wales,” by X. J. Kennedy (Book of Animal Poetry, page 28)

Lesson 7
· “Stopping by Woods on a Snowy Evening,” by Robert Frost (Random House Book of Poetry, page 31) (rhyme, alliteration, rhythms, repetition, exemplar poem from Common Core State Standards, Appendix B)
· “The Caterpillar,” by Douglas Florian (Book of Animal Poetry, page 46) (rhyme) 
· “Butterfly,” by Benjamin Franklin (Book of Animal Poetry, page 47) (rhyme, how to read it using the punctuation and lines to make sure it makes sense, theme of caterpillar and butterfly)

Lesson 8
· “Pet Snake,” by Rebecca Kai Dotlich (Book of Animal Poetry, page 156) (rhyme, rhythms, alliteration)
· “Eating While Reading,” by Gary Soto (Common Core State Standards, Appendix B, page 45) (close reading, drawing pictures of sensory images, personification, dialogue)
· “Long Trip,” by Langston Hughes (The Dream Keeper, by Langston Hughes, page 16) (rhythms, alliteration, repetition, MA Curriculum Framework for ELA exemplar poet)


Lesson 9
· “Aunt Sue’s Stories,” by Langston Hughes (The Dream Keeper, by Langston Hughes, page 68) (repetition, rhythms, alliteration, visual imagery)
· “Things,” by Eloise Greenfield (Forget-Me-Nots: Poems to Learn by Heart, page 79) (repetition, rhythms, alliteration)

Lesson 10
· “Bats,” by Randall Jarrell (Common Core State Standards, Appendix B, page 44) (Nonfiction poem, alliteration, rhyming, repetition, visual imagery)

Websites
There are many good websites dedicated to children’s poetry. If a SMART Board is available, these websites are an excellent source for unlimited poems for the unit:
· The Children’s Poetry Archive: http://www.poetryarchive.org/childrensarchive/home.do
· Poetry Foundation: www.poetryfoundation.org
· Favorite Poem Project: www.favoritepoem.org
· Poetry Everywhere: http://www.pbs.org/wgbh/poetryeverywhere/



Appendices

A. Poetry Journal (Lessons 5–9)

B. Suggested Poems for the Poetry Packet






Appendix A: Poetry Journal

Name: ________________________________________			Date: __________________





(Paste poem here)







	In your opinion, what is the poem about?
	When you read the poem, do you see an image? Describe or draw it.

	








	

	Do you hear any of the following in the poem? 


	
Repetition (write the words):
	
Rhyming (write the words):

Alliteration (write the words):

Rhythms:







Appendix B: Suggested Poems for the Poetry Packet

The poems below are also listed at the end of the Unit Resources section. These poems are suggested for instructional as well as supplemental use. A few of the poems below and other exemplar poets and poetry can be found at http://www.corestandards.org/assets/Appendix_B.pdf (Common Core State Standards, Appendix B) or http://www.doe.mass.edu/frameworks/ela/0311.pdf (MA Curriculum Framework for English Language Arts and Literacy).

Each student will receive a Poetry Packet with the following poems:
· “Who Has Seen the Wind?,” by Christina Rossetti (Random House Book of Poetry, page 27); or CCSS Appendix B, page 43
· “Mountain Wind,” by Barbara Kunz Loots (Random House Book of Poetry, page 26)
· “The Puffin,” by Douglas Florian (Forget-Me-Nots: Poems to Learn by Heart, page 42) 
· “How to Tell the Top of a Hill,” by John Ciardi (Forget-Me-Nots: Poems to Learn by Heart, page 76)
· “Toad by the Road,” by Joanne Ryder (Forget-Me-Nots: Poems to Learn by Heart, page 75)
· “Afternoon on a Hill,” by Edna St. Vincent Millay (Forget-Me-Nots: Poems to Learn by Heart, page 77); CCSS Appendix B, page 43
· “The Reason I Like Chocolate,” by Nikki Giovanni (Random House Book of Poetry, page 119)
· “A Frog in a Well Explains the World,” by Alice Schertle (Forget-Me-Nots: Poems to Learn by Heart, page 39)
· “Eating While Reading,” by Gary Soto (Appendix B, page 45)
· “The Hedgehog,” by J. J. Bell (Random House Book of Poetry, page 56)
· “The Folk Who Live in Backward Town,” by Mary Ann Hoberman (Random House Book of Poetry, page 181)
· “The Whales Off Wales,” by X. J. Kennedy (Book of Animal Poetry, page 28)
· “Stopping by Woods on a Snowy Evening,” by Robert Frost (Random House Book of Poetry, page 31)
· “Praying Mantis,” by Mary Ann Hoberman (Random House Book of Poetry, page 73)
· “The Caterpillar,” by Douglas Florian (Book of Animal Poetry, page 46)
· “Butterfly,” by Benjamin Franklin (Book of Animal Poetry, page 47)
· “Pet Snake,” by Rebecca Kai Dotlich (Book of Animal Poetry, page 156)
· “Long Trip,” by Langston Hughes (The Dream Keeper, by Langston Hughes, page 16)
· “Aunt Sue’s Stories,” by Langston Hughes (The Dream Keeper, by Langston Hughes, page 68)
· “Things,” by Eloise Greenfield (Forget-Me-Nots: Poems to Learn by Heart, page 79)
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